Year Group: Reception    Autumn 1 2026   Half Term Overview of Key Objectives   [image: ]
Theme: All About Me!                       Core Value –    Friendship  
Class Texts: Jake’s First Day, Monkey Puzzle, Brown Bear, What I like about me!, Harry and the Dinosaurs go to school, Marvellous Me, Leafman, Stickman, Handa’s Surprise, 
[image: Image result for bee]                                               Be Ready   Be Respectful   Be Responsible
	
	Wk 1
w/c 1/9/26
	Wk 2
Getting to know me

w/c 7/9/26
	Wk 3
Rules and Routines

w/c 14/9/26
	Wk 4
w/c 21/9/26
	Wk 5
w/c 28/9/26

	Wk 6
w/c 5/10/26
	Wk 7
w/c 12/10/26
	Wk 8
w/c 19/10/25

	Literacy Reading 

	Half days
	Baseline
ELS Phonics – s, a ,t , p 
(week 1) 

	Baseline
ELS Phonics – 
I , n , m, d 
( week 2) 

	ELS Phonics – 
g , o, c, k 
(week 3) 

“Monkey Puzzle”

Curriculum progression: 
Recognises and names some letters of the alphabet. 
Begins to link sounds to letters. 
Begins to blend simple VC and CVC words orally. 

	ELS Phonics – ck, e, u ,r 
(week 4) 

Playdough sounds 

Handa’s Surprise 

Curriculum progression: 
Recognises and names some letters of the alphabet. 
Begins to link sounds to letters. 
Begins to blend simple VC and CVC words orally. 


	ELS Phonics – ss + review sounds already learnt. 
Tricky words I, to, 
(week 5)

Playdough sounds

Tricky words I, to, 

Handa’s Surprise

Curriculum progression: 
Recognises and names some letters of the alphabet. 
Begins to link sounds to letters. 
Begins to blend simple VC and CVC words orally. 

	ELS Phonics – h, b, f, ff , l, ll 
(week 6)

Leaf Man

Curriculum progression: 
Recognises and names some letters of the alphabet. 
Begins to link sounds to letters. 
Begins to blend simple VC and CVC words orally. 

	ELS Phonics – review of sounds and harder to read and spell words. 


Leaf Man/ We are going on a leaf hunt.

Curriculum progression: 
Recognises and names some letters of the alphabet. 
Begins to link sounds to letters. 
Begins to blend simple VC and CVC words orally. 


	Literacy Writing 
	
	Baseline

I can attempt to write my own name focusing on the first letter. 
Correcting grip 

Dough disco 

I can draw my first week in school and verbally explain what the picture is about. 

Curriculum progression: Holds pencil using a comfortable effective grip. 
Can form some recognisable letters, particularly from own name. 
Continues to experiment with mark-making in different contexts.
	Baseline

Correcting grip 

Dough disco 

Pencil control 

I can attempt to write a cvc word with use of robot arms. 

I can label simple pictures using  s, a t, p. 


Curriculum progression: Holds pencil using a comfortable effective grip. 
Can form some recognisable letters, particularly from own name. 
Continues to experiment with mark-making in different contexts.
	Correcting grip 

Dough disco 

Pencil control 

Family Picture and name in Writing book

I can practice formation of s, a ,t , p , I and n. 

 I can practice saying and writing the sounds using multi sensory approaches 

I can work with a partner to make a monkey hug template and label in with my name. 

I can verbally act out part of the story using my hug template and discuss how it makes me feel. 


Curriculum progression: Holds pencil using a comfortable effective grip. 
Can form some recognisable letters, particularly from own name. 
Continues to experiment with mark-making in different contexts.


	Handas surprise 

CVC word hunt, match the words to the fruit in the basket and use these for support when writing my list. 

I can write a simple shopping list using the sounds I have learnt so far. 

I can annotate my list with pictures to match. 


Daily sound/name writing 

Whiteboard writing


Curriculum progression: Holds pencil using a comfortable effective grip. 
Can form some recognisable letters, particularly from own name. 
Continues to experiment with mark-making in different contexts.
	I can use the resources given ( basket, fruit and dressing up outfits) to recreate Handas walk outdoors. 

I can make my own route and use initials sounds to attempt to write key words.
 
Map of our walk 

Daily sound/name writing 

Whiteboard writing


Curriculum progression: Holds pencil using a comfortable effective grip. 
Can form some recognisable letters, particularly from own name. 
Continues to experiment with mark-making in different contexts.

	
I can make my own leaf man using lose parts. 

I can describe what leaf man looks like. 

I can collect leaves outside and talk about key features to a friend. 


Curriculum progression: Holds pencil using a comfortable effective grip. 
Can form some recognisable letters, particularly from own name. 
Continues to experiment with mark-making in different contexts.
	I can write a postcard to my leaf family explaining what I can see. 

I can write simple instructions to build a house for leaf man.


Curriculum progression: Holds pencil using a comfortable effective grip. 
Can form some recognisable letters, particularly from own name. 
Continues to experiment with mark-making in different contexts.

	C&L
	
	Baseline

I can have a back and forth conversation in the role play area about my home and family. 

Curriculum progression: Listens and joins in with longer stories and discussions. 
Answers simple questions about what they’ve heard, e.g. “What happened?”
Stays on topic when talking about a familiar story or experience.
	Baseline

Circle time, getting to know one another. 

I can talk about my favourite food, film etc.  

Curriculum progression: Listens and joins in with longer stories and discussions. 
Answers simple questions about what they’ve heard, e.g. “What happened?”
Stays on topic when talking about a familiar story or experience.
	Listen and hold a conversation using key vocabulary about the monkey in Monkey Puzzle. 

I can relate my feelings to how the monkey is feeling the story. 

Singing Nursery Rhymes

Curriculum progression: Listens and joins in with longer stories and discussions. 
Answers simple questions about what they’ve heard, e.g. “What happened?”
Stays on topic when talking about a familiar story or experience.

	I can Listen and answer short questions about   Handa’s Surprise.

I can retell Handa’s Surprise Using Roleplay 

Nursery Rhymes 

Curriculum progression: Listens and joins in with longer stories and discussions. 
Answers simple questions about what they’ve heard, e.g. “What happened?”
Stays on topic when talking about a familiar story or experience.
	I can use my prior knowledge to explain key parts of the story. 

I can involve my peers in the discussion of the story. 

Circle time – discussing how Handa may feel, use of correct language. 

Curriculum progression: Listens and joins in with longer stories and discussions. 
Answers simple questions about what they’ve heard, e.g. “What happened?”
Stays on topic when talking about a familiar story or experience.
	Leaf man 

I can use my own leaf man to create my own story, ensuring I have a beginning a middle and end. 

I can develop my own vocabulary when listening to leaf man. 

Curriculum progression: Listens and joins in with longer stories and discussions. 
Answers simple questions about what they’ve heard, e.g. “What happened?”
Stays on topic when talking about a familiar story or experience.
	Leaf man 

I can consider the story and answer questions according. 

I can talk to my peers about the story, using pictures as conversation starters. 

Curriculum progression: Listens and joins in with longer stories and discussions. 
Answers simple questions about what they’ve heard, e.g. “What happened?”
Stays on topic when talking about a familiar story or experience.

	Maths 

	
	Baseline

Teacher baseline assessment judgements 

Curriculum progression (number): Counts out loud from 1 to 10 with increasing independence. 
 Counts out loud backwards with support. 
Begin to subitise to 3 simple arrangements. 
Counts, orders and represent numbers to 5 using objects, marks and fingers. 
Recognise that numbers represent quantities that can be shown in different ways. 
Matches numerals and quantities consistently e.g. numeral 3, 3 tally marks and 3 objects. 
Begins to talk about how numbers are made up (“2 and 3 make 5”). 
Understands one more and one fewer.

Curriculum progression ( numerical patterns): Counts out loud from 1 to 10 with increasing independence.
When counting a set of object, they begin to understand that the least number tells them ‘how many’.
Counts out loud backwards with support. 
Recognises words, fingers, marks can be used to represent numbers and with support can identify if there are more or fewer marks for the number
Orders numbers to 5, sometimes beyond. 
Recognises and creates simple AB, ABB patterns in play and art.
	Baseline

Teacher baseline assessments

Number nursey rhymes 

Simple counting activities 

Curriculum progression (number): Counts out loud from 1 to 10 with increasing independence. 
 Counts out loud backwards with support. 
Begin to subitise to 3 simple arrangements. 
Counts, orders and represent numbers to 5 using objects, marks and fingers. 
Recognise that numbers represent quantities that can be shown in different ways. 
Matches numerals and quantities consistently e.g. numeral 3, 3 tally marks and 3 objects. 
Begins to talk about how numbers are made up (“2 and 3 make 5”). 
Understands one more and one fewer.

Curriculum progression ( numerical patterns): Counts out loud from 1 to 10 with increasing independence.
When counting a set of object, they begin to understand that the least number tells them ‘how many’.
Counts out loud backwards with support. 
Recognises words, fingers, marks can be used to represent numbers and with support can identify if there are more or fewer marks for the number
Orders numbers to 5, sometimes beyond. 
Recognises and creates simple AB, ABB
	Match, sort and compare
WRM

I can match simple objects 

I can explain my reasoning for making pairs 

I can identify objects that do not match 

I can identify a set of objects 

I can sort objects correctly 

Curriculum progression (number): Counts out loud from 1 to 10 with increasing independence. 
 Counts out loud backwards with support. 
Begin to subitise to 3 simple arrangements. 
Counts, orders and represent numbers to 5 using objects, marks and fingers. 
Recognise that numbers represent quantities that can be shown in different ways. 
Matches numerals and quantities consistently e.g. numeral 3, 3 tally marks and 3 objects. 
Begins to talk about how numbers are made up (“2 and 3 make 5”). 
Understands one more and one fewer.

Curriculum progression ( numerical patterns): Counts out loud from 1 to 10 with increasing independence.
When counting a set of object, they begin to understand that the least number tells them ‘how many’.
Counts out loud backwards with support. 
Recognises words, fingers, marks can be used to represent numbers and with support can identify if there are more or fewer marks for the number
Orders numbers to 5, sometimes beyond. 
Recognises and creates simple AB, ABB

	Match, sort and compare. 
WRM

I can make rules for sorting objects 

I can identify different rules and explain my ideas 

I can identify the odd one out when looking at different sorting tasks 

I can identify which sets have more and less in each 

Curriculum progression (number): Counts out loud from 1 to 10 with increasing independence. 
 Counts out loud backwards with support. 
Begin to subitise to 3 simple arrangements. 
Counts, orders and represent numbers to 5 using objects, marks and fingers. 
Recognise that numbers represent quantities that can be shown in different ways. 
Matches numerals and quantities consistently e.g. numeral 3, 3 tally marks and 3 objects. 
Begins to talk about how numbers are made up (“2 and 3 make 5”). 
Understands one more and one fewer.

Curriculum progression ( numerical patterns): Counts out loud from 1 to 10 with increasing independence.
When counting a set of object, they begin to understand that the least number tells them ‘how many’.
Counts out loud backwards with support. 
Recognises words, fingers, marks can be used to represent numbers and with support can identify if there are more or fewer marks for the number
Orders numbers to 5, sometimes beyond. 
Recognises and creates simple AB, ABB
	Talk about measure patterns 
 WRM

I can identify which items are bigger and smaller and explain why. 

I can identify which items are heavier and lighter and explain why.

I can use appropriate resources such as balancing  scales to consolidate my findings. 

I can use appropriate vocabulary to explain why items hold more or less. 

Curriculum progression(number): Counts out loud from 1 to 10 with increasing independence. 
 Counts out loud backwards with support. 
Begin to subitise to 3 simple arrangements. 
Counts, orders and represent numbers to 5 using objects, marks and fingers. 
Recognise that numbers represent quantities that can be shown in different ways. 
Matches numerals and quantities consistently e.g. numeral 3, 3 tally marks and 3 objects. 
Begins to talk about how numbers are made up (“2 and 3 make 5”). 
Understands one more and one fewer.

Curriculum progression ( numerical patterns): Counts out loud from 1 to 10 with increasing independence.
When counting a set of object, they begin to understand that the least number tells them ‘how many’.
Counts out loud backwards with support. 
Recognises words, fingers, marks can be used to represent numbers and with support can identify if there are more or fewer marks for the number
Orders numbers to 5, sometimes beyond. 
Recognises and creates simple AB, ABB
	 Talk about measure patterns 
 WRM

I can create simple patterns 

I  can identify repeated patterns and make my own. 

I can recognise when a pattern is continued and finish it off correctly. 

Curriculum progression (number): Counts out loud from 1 to 10 with increasing independence. 
 Counts out loud backwards with support. 
Begin to subitise to 3 simple arrangements. 
Counts, orders and represent numbers to 5 using objects, marks and fingers. 
Recognise that numbers represent quantities that can be shown in different ways. 
Matches numerals and quantities consistently e.g. numeral 3, 3 tally marks and 3 objects. 
Begins to talk about how numbers are made up (“2 and 3 make 5”). 
Understands one more and one fewer.


Curriculum progression ( numerical patterns): Counts out loud from 1 to 10 with increasing independence.
When counting a set of object, they begin to understand that the least number tells them ‘how many’.
Counts out loud backwards with support. 
Recognises words, fingers, marks can be used to represent numbers and with support can identify if there are more or fewer marks for the number
Orders numbers to 5, sometimes beyond. 
Recognises and creates simple AB, ABB
	Its me, 1, 2 and 3. 
WRM

I can count objects, actions and sounds. 

I can link the numerial symbol with its cardinal number value. 

I can pin point how many objects in a pile and use phases such as altogether to consolidate my findings. 

I can subitise 1 2 and 3 objects. 

I can make different ways of making 1, 2 and 3. 

Curriculum progression (number): Counts out loud from 1 to 10 with increasing independence. 
 Counts out loud backwards with support. 
Begin to subitise to 3 simple arrangements. 
Counts, orders and represent numbers to 5 using objects, marks and fingers. 
Recognise that numbers represent quantities that can be shown in different ways. 
Matches numerals and quantities consistently e.g. numeral 3, 3 tally marks and 3 objects. 
Begins to talk about how numbers are made up (“2 and 3 make 5”). 
Understands one more and one fewer.

Curriculum progression ( numerical patterns): Counts out loud from 1 to 10 with increasing independence.
When counting a set of object, they begin to understand that the least number tells them ‘how many’.
Counts out loud backwards with support. 
Recognises words, fingers, marks can be used to represent numbers and with support can identify if there are more or fewer marks for the number
Orders numbers to 5, sometimes beyond. 
Recognises and creates simple AB, ABB

	PSED 

	
	Baseline 

The Colour Monster
Talking about feelings. What might my face look like depending on if I am angry, sad etc. 

I can use mirrors to identify my different facial expressions

I can make my own faical expression using lose parts and explain how my character is feeling. 

Curriculum progression ( self regulation):Recognises a range of emotions in self and others.
Responds to simple behaviour expectations, e.g. “gentle hands”.

Curriculum progression (managing self): Follows routines and classroom expectations with minimal reminders.
Understands and follows simple rules. 
Seeks help when needed.

Curriculum progression (building relationships): Has secure relationships with key adults. 
Seeks comfort or help when needed. 
Starts to seek specific peers and join their play.
	Baseline

Class/School Rules/Feelings

Circle time

Nursery rhymes 
Lots of discussion and conversation. 

Settling children in.

Curriculum progression ( self regulation):Recognises a range of emotions in self and others.
Responds to simple behaviour expectations, e.g. “gentle hands”.

Curriculum progression (managing self): Follows routines and classroom expectations with minimal reminders.
Understands and follows simple rules. 
Seeks help when needed.

Curriculum progression (building relationships): Has secure relationships with key adults. 
Seeks comfort or help when needed. 
Starts to seek specific peers and join their play.
	One decision 

Pink goes to school 

I can relate to starting school and talk about my experiences so far. 

Curriculum progression ( self regulation):Recognises a range of emotions in self and others.
Responds to simple behaviour expectations, e.g. “gentle hands”.

Curriculum progression (managing self): Follows routines and classroom expectations with minimal reminders.
Understands and follows simple rules. 
Seeks help when needed.

Curriculum progression (building relationships): Has secure relationships with key adults. 
Seeks comfort or help when needed. 
Starts to seek specific peers and join their play.
	One Decision

Pink misses mummy 

I can Manage my emotions accordingly. 

Consider the book, Monkey puzzle. 

How can we help ourselves when we miss someone? 

Curriculum progression ( self regulation):Recognises a range of emotions in self and others.
Responds to simple behaviour expectations, e.g. “gentle hands”.

Curriculum progression (managing self): Follows routines and classroom expectations with minimal reminders.
Understands and follows simple rules. 
Seeks help when needed.

Curriculum progression (building relationships): Has secure relationships with key adults. 
Seeks comfort or help when needed. 
Starts to seek specific peers and join their play.

	One Decision

Pink is feeling sad 

I can manage my emotions accordingly. 

I know who to speak to when seeking help. 

Curriculum progression ( self regulation):Recognises a range of emotions in self and others.
Responds to simple behaviour expectations, e.g. “gentle hands”.

Curriculum progression (managing self): Follows routines and classroom expectations with minimal reminders.
Understands and follows simple rules. 
Seeks help when needed.

Curriculum progression (building relationships): Has secure relationships with key adults. 
Seeks comfort or help when needed. 
Starts to seek specific peers and join their play.

	One Decision

Pink has a new brother 

I can Manage my emotions accordingly. 

I can talk about my siblings. 

Curriculum progression ( self regulation):Recognises a range of emotions in self and others.
Responds to simple behaviour expectations, e.g. “gentle hands”. 

Curriculum progression (managing self): Follows routines and classroom expectations with minimal reminders.
Understands and follows simple rules. 
Seeks help when needed.

Curriculum progression (building relationships): Has secure relationships with key adults. 
Seeks comfort or help when needed. 
Starts to seek specific peers and join their play.
	One Decision

Pink’s screen time 

I can consider how to keep myself safe when using computer devices. 

I know who to speak to if I don’t like something I see.  

Curriculum progression ( self regulation):Recognises a range of emotions in self and others.
Responds to simple behaviour expectations, e.g. “gentle hands”.

Curriculum progression (managing self): Follows routines and classroom expectations with minimal reminders.
Understands and follows simple rules. 
Seeks help when needed.

Curriculum progression (building relationships): Has secure relationships with key adults. 
Seeks comfort or help when needed. 
Starts to seek specific peers and join their play.

	PD 
	
	Baseline

I can push myself independently on a scooter 

I can play circle games and wait my turn

Curriculum progression ( gross motor skills): Maintains balance while standing still or holding a position. Stands on one foot for 5+ seconds. 
Sits upright at a table without slumping. 
Moves with improved posture and coordination.

Curriculum progression (fine motor skills): Holds pencil in mature tripod grasp (thumb and two fingers). 
Draws simple shapes and lines with control. 
Begins to form some letters with intention (often from own name). 
Builds more complex models using construction materials.
	Balance ability
Get set 4 PE introduction to PE unit 1. 

Theme : witches and wizards.
To move safely and sensibly in a space with consideration of others.

Curriculum progression ( gross motor skills): Maintains balance while standing still or holding a position. Stands on one foot for 5+ seconds. 
Sits upright at a table without slumping. 
Moves with improved posture and coordination.

Curriculum progression (fine motor skills): Holds pencil in mature tripod grasp (thumb and two fingers). 
Draws simple shapes and lines with control. 
Begins to form some letters with intention (often from own name). 
Builds more complex models using construction materials.
	Balance ability

Get set 4 PE
Introduction to PE Unit 1

Theme : Pirates 
To develop moving safely and stopping with control.

Curriculum progression ( gross motor skills): Maintains balance while standing still or holding a position. Stands on one foot for 5+ seconds. 
Sits upright at a table without slumping. 
Moves with improved posture and coordination.

Curriculum progression (fine motor skills): Holds pencil in mature tripod grasp (thumb and two fingers). 
Draws simple shapes and lines with control. 
Begins to form some letters with intention (often from own name). 
Builds more complex models using construction materials.



	Balance ability

Get set 4 PE
Introduction to PE Unit 1

Theme: Mythical creatures 

To use equipment safely and responsibly.

Curriculum progression ( gross motor skills): Maintains balance while standing still or holding a position. Stands on one foot for 5+ seconds. 
Sits upright at a table without slumping. 
Moves with improved posture and coordination.

Curriculum progression (fine motor skills): Holds pencil in mature tripod grasp (thumb and two fingers). 
Draws simple shapes and lines with control. 
Begins to form some letters with intention (often from own name). 
Builds more complex models using construction materials.
	Balance ability

Get set 4 PE
Introduction to PE Unit 1

Theme: To the castle 
To use different travelling actions whilst following a path.

Curriculum progression ( gross motor skills): Maintains balance while standing still or holding a position. Stands on one foot for 5+ seconds. 
Sits upright at a table without slumping. 
Moves with improved posture and coordination.

Curriculum progression (fine motor skills): Holds pencil in mature tripod grasp (thumb and two fingers). 
Draws simple shapes and lines with control. 
Begins to form some letters with intention (often from own name). 
Builds more complex models using construction materials.


	Balance ability

Get set 4 PE
Introduction to PE Unit 1

Theme: Superheroes 

To work with others co-operatively and play as a group.

Curriculum progression ( gross motor skills): Maintains balance while standing still or holding a position. Stands on one foot for 5+ seconds. 
Sits upright at a table without slumping. 
Moves with improved posture and coordination.

Curriculum progression (fine motor skills): Holds pencil in mature tripod grasp (thumb and two fingers). 
Draws simple shapes and lines with control. 
Begins to form some letters with intention (often from own name). 
Builds more complex models using construction materials.
	Balance ability

Get set 4 PE
Introduction to PE Unit 1
Theme: Monsters 

To follow, copy and lead a partner. 

Curriculum progression ( gross motor skills): Maintains balance while standing still or holding a position. Stands on one foot for 5+ seconds. 
Sits upright at a table without slumping. 
Moves with improved posture and coordination.

Curriculum progression (fine motor skills): Holds pencil in mature tripod grasp (thumb and two fingers). 
Draws simple shapes and lines with control. 
Begins to form some letters with intention (often from own name). 
Builds more complex models using construction materials.

	UtW
	
	Baseline

Circle time, bring something in that represents you and be able to discuss why it does.   

Curriculum progression (past and present): Talk confidently about themselves and their family, “When I was little…”, “My baby brother can’t walk yet”. 
Recall events from their own past with increasing detail and sequence. 
Understand that they are growing and changing over time. 
Recognise that everyone has their own family history and experiences. 
Begin to ask questions about their own past, e.g. “What did I do when I was a baby?”

Curriculum progression (the natural world): Recognise key features of the local natural environment, trees, rivers, hills, parks. 
Understand that natural features differ in other place, beach vs countryside. 
Uses observation to talk about similarities and differences between environments. 
Ask questions to find out more about what they see.
	Baseline

I am able to identify key features about myself, such as my hair colour, my age, who I live with. 

Curriculum progression (past and present): Talk confidently about themselves and their family, “When I was little…”, “My baby brother can’t walk yet”. 
Recall events from their own past with increasing detail and sequence. 
Understand that they are growing and changing over time. 
Recognise that everyone has their own family history and experiences. 
Begin to ask questions about their own past, e.g. “What did I do when I was a baby?”

Curriculum progression (the natural world): Recognise key features of the local natural environment, trees, rivers, hills, parks. 
Understand that natural features differ in other place, beach vs countryside. 
Uses observation to talk about similarities and differences between environments. 
Ask questions to find out more about what they see.

	Facial features 
Animals and their young

Look at Miss Houghton when she was a baby, how have I changed. 

Now look at animals and their young, how are they different? 

Matching games. 

Curriculum progression (past and present): Talk confidently about themselves and their family, “When I was little…”, “My baby brother can’t walk yet”. 
Recall events from their own past with increasing detail and sequence. 
Understand that they are growing and changing over time. 
Recognise that everyone has their own family history and experiences. 
Begin to ask questions about their own past, e.g. “What did I do when I was a baby?”
 
 Curriculum progression (the natural world): Recognise key features of the local natural environment, trees, rivers, hills, parks. 
Understand that natural features differ in other place, beach vs countryside. 
Uses observation to talk about similarities and differences between environments. 
Ask questions to find out more about what they see.
	Africa – Where is Africa 

I know that Africa is a continent. 

I know there are different countries within Africa. 

I can use a map to locate various parts of Africa. 

Curriculum progression (past and present): Talk confidently about themselves and their family, “When I was little…”, “My baby brother can’t walk yet”. 
Recall events from their own past with increasing detail and sequence. 
Understand that they are growing and changing over time. 
Recognise that everyone has their own family history and experiences. 
Begin to ask questions about their own past, e.g. “What did I do when I was a baby?”

Curriculum progression (the natural world): Recognise key features of the local natural environment, trees, rivers, hills, parks. 
Understand that natural features differ in other place, beach vs countryside. 
Uses observation to talk about similarities and differences between environments. 
Ask questions to find out more about what they see.
	African Animals 

I can group animals by where they live (land or water) or by their fur (patterned or not patterned). 

I can make different landscapes for animals depending on where they live ( water or land). 

Curriculum progression (past and present): Talk confidently about themselves and their family, “When I was little…”, “My baby brother can’t walk yet”. 
Recall events from their own past with increasing detail and sequence. 
Understand that they are growing and changing over time. 
Recognise that everyone has their own family history and experiences. 
Begin to ask questions about their own past, e.g. “What did I do when I was a baby?”

Curriculum progression (the natural world): Recognise key features of the local natural environment, trees, rivers, hills, parks. 
Understand that natural features differ in other place, beach vs countryside. 
Uses observation to talk about similarities and differences between environments. 
Ask questions to find out more about what they see.
	changing seasons – Autumn 

I can name the four seasons. 

I can identify the four seasons by looking at pictures. 

I can match different items to the season and give reasons for my answers 

Harvest festival 


Curriculum progression (past and present): Talk confidently about themselves and their family, “When I was little…”, “My baby brother can’t walk yet”. 
Recall events from their own past with increasing detail and sequence. 
Understand that they are growing and changing over time. 
Recognise that everyone has their own family history and experiences. 
Begin to ask questions about their own past, e.g. “What did I do when I was a baby?”

Curriculum progression (the natural world): Recognise key features of the local natural environment, trees, rivers, hills, parks. 
Understand that natural features differ in other place, beach vs countryside. 
Uses observation to talk about similarities and differences between environments. 
Ask questions to find out more about what they see.	
	Leaf Man – Nature Walk 

I can select and choose different resources to make my own leaf man. 

I can observe different types of trees and their leaves. Compare the shapes, sizes, and colours of leaves.

I can discuss how trees change in autumn, and some trees lose their leaves while others stay green.

Curriculum progression (past and present): Talk confidently about themselves and their family, “When I was little…”, “My baby brother can’t walk yet”. 
Recall events from their own past with increasing detail and sequence. 
Understand that they are growing and changing over time. 
Recognise that everyone has their own family history and experiences. 
Begin to ask questions about their own past, e.g. “What did I do when I was a baby?”

Curriculum progression (the natural world): Recognise key features of the local natural environment, trees, rivers, hills, parks. 
Understand that natural features differ in other place, beach vs countryside. 
Uses observation to talk about similarities and differences between environments. 
Ask questions to find out more about what they see.

	RE 
	
	Baseline assessment / teacher baseline assessments. 

Curriculum progression: Understand themselves as part of a family, community and wider world. 
Recognise and talks about similarities and differences between people. 
Uses descriptive language to talk about themselves and others. 
Talks about themselves, their family, likes and dislikes.
	Baseline assessments/ teacher baseline assessment. 

Curriculum progression: Understand themselves as part of a family, community and wider world. 
Recognise and talks about similarities and differences between people. 
Uses descriptive language to talk about themselves and others. 
Talks about themselves, their family, likes and dislikes.

	I am Special
An opportunity for children to explore all about themselves, their likes, dislikes, physical features, abilities etc, including looking at handprints, footprints and fingerprints.
Curriculum progression: Understand themselves as part of a family, community and wider world. 
Recognise and talks about similarities and differences between people. 
Uses descriptive language to talk about themselves and others. 
Talks about themselves, their family, likes and dislikes.

	I am Special 
An opportunity for children to explore all about themselves, their likes, dislikes, physical features, abilities etc, including looking at handprints, footprints and fingerprints.

Curriculum progression: Understand themselves as part of a family, community and wider world. 
Recognise and talks about similarities and differences between people. 
Uses descriptive language to talk about themselves and others. 
Talks about themselves, their family, likes and dislikes.
	I am Special 
Talk about emotions and the experiences related to them.

Curriculum progression: Understand themselves as part of a family, community and wider world. 
Recognise and talks about similarities and differences between people. 
Uses descriptive language to talk about themselves and others. 
Talks about themselves, their family, likes and dislikes.
	I am Special
Talking about God as Heavenly Father and that He makes each one of us different and special, He knows us and loves us.

Curriculum progression: Understand themselves as part of a family, community and wider world. 
Recognise and talks about similarities and differences between people. 
Uses descriptive language to talk about themselves and others. 
Talks about themselves, their family, likes and dislikes.
	I am Special
Talking about God as Heavenly Father and that He makes each one of us different and special, He knows us and loves us.
Curriculum progression: Understand themselves as part of a family, community and wider world. 
Recognise and talks about similarities and differences between people. 
Uses descriptive language to talk about themselves and others. 
Talks about themselves, their family, likes and dislikes.

	Computers/Ipads
	
	Mini Mash/Cross curricular activities

Ipads 


	Mini Mash/Cross curricular activities

Ipads 


	Mini Mash/Cross curricular activities

Ipads
	Mini Mash/Cross curricular activities

I can use mini mash to help me use appropriate tools to paint a picture.
	Mini Mash/Cross curricular activities

I can play a simple maths games with numbers 1 to 5. 
	Mini Mash/Cross curricular activities

I  can play a simple maths game with numbers 1 to 7. 
	Mini Mash/Cross curricular activities

I can play a simple maths game with numbers 1 to 10. 

	Music (EAD)
	
	Baseline

I can dress up in different coloured colours and talk about what that represents.

I can listen to different types of music and express how they make me feel. 
	Baseline

Introduce topic for next week. Jungle music, what animals might you hear? 

Monkey dance, boogie beebies.

Making Jungle music with instruments 
https://www.youtube.com/watch?v=GoSq-yZcJ-4&list=PL0575fXZAmkSvJLjWd0hFakVfs8gDh8TI&index=9

Down in the jungle song 
	Curriculum progression ( being imaginative and expressive): Understands that stories and roles can be imagined and modified. 
Knows that music, art and movement can express ideas or feelings. 
Begins sustained imaginative play using multiple props or scenarios. 
Plans own actions in pretend play. 
Sings familiar sounds independently. Moves rhythmically.
Charanga
	[bookmark: _Hlk102925561]Listen and Respond
	● To learn that music can touch your feelings. 
● To enjoy moving to music by dancing, marching, being animals or Pop stars.

	Explore and Create
	There are progressive Music Activities within each unit that embed pulse, rhythm and pitch. Children listen to and work with the Games Track to complete the following in relation to the main song: 
● Find the pulse by copying a character in a nursery rhyme, imagining a similar character or object and finding different ways to keep the pulse. 
● Copycat Rhythm Copy basic rhythm patterns of single words, building to short phrases from the song/s. 
● High and Low Explore high and low using voices and sounds of characters in the songs. Listen to high-pitched and low-pitched sounds on a glockenspiel. 
● Create Your Own Sounds Invent a pattern using one pitched note, keep the pulse throughout with a single note and begin to create simple 2-note patterns to accompany the song. 
● Extension Activity Adding a 2-note melody to the rhythm of the words. Playing with two pitched notes to invent musical patterns.

	Singing
	● To sing along with a pre-recorded song and add actions.
● To sing along with the backing track.

	Share and Perform
	● Perform any of the nursery rhymes by singing and adding actions or dance. 
● Perform any nursery rhymes or songs adding a simple instrumental part. 
● Record the performance to talk about.


Unit 1 Cross-curricular focus: Me! - explore: growing, homes, colour, toys, how I look 

	Art/DT (EAD)
	
	Baseline

I can colour mix using different paints and consider how the colours may represent how we are feeling. 

I can use the colours I have made to make my own colour monster. 

Curriculum progression (creating with materials): Explores different materials, paper, card, fabric, playdough. 
Identify materials with senses.
Handle materials carefully. 

	Baseline

I can draw and paint myself, using appropriate colours for eyes, hair and skin. 

Curriculum progression (creating with materials): Explores different materials, paper, card, fabric, playdough. 
Identify materials with senses.
Handle materials carefully. 

	I can make my own monkey mask by selecting resources and colours.

I can mix to colours together to make brown.

Curriculum progression (creating with materials): Explores different materials, paper, card, fabric, playdough. 
Identify materials with senses.
Handle materials carefully. 
 

	Handas surprise 

Fruit Printing

I can use appropriate resources (carrying the basket) to act out Handa’s surprise. 

I can use different objects to create a pattern – fruit painting. 

I  can use different mix media to paint Handa’s basket. 

Curriculum progression (creating with materials): Explores different materials, paper, card, fabric, playdough. 
Identify materials with senses.
Handle materials carefully. 


	African Art 

To look and African Artists work and compare it to British culture. 

To explore different African patterns from animals’ fur and African culture. 

To use different tools to create an African necklace, with use of appropriate colour and texture. 

Curriculum progression (creating with materials): Explores different materials, paper, card, fabric, playdough. 
Identify materials with senses.
Handle materials carefully. 

	Autumn – changing seasons 

I can use appropriate Autumnal colours when creating pieces of Art. 

I can develop my fine motor skills by using finger painting to create images. 

Curriculum progression (creating with materials): Explores different materials, paper, card, fabric, playdough. 
Identify materials with senses.
Handle materials carefully. 



	Leaf man 

I can make my own leaf man by using my own resources collected. 

I can consider the correct placement of body parts when creating my image. 

Curriculum progression (creating with materials): Explores different materials, paper, card, fabric, playdough. 
Identify materials with senses.
Handle materials carefully. 
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