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St Philip’s Primary School Action Plan 2026 – 2027

Subject Area: Maths                     Leader: Luke Highton




	
Consider when writing your plan…
· Quality of Provision
· Curriculum design, coverage, appropriateness
· Curriculum delivery, teaching and assessment,
· Parental engagement
· Attainment, Progress, Basic skills
· Personal Development
· Leadership and Management
· Key stage markers and end points
· Intervention and provision for lowest 20%
	Priority Targets from the School Development Plan:

· Design learning tasks with precision and clarity to enable the systematic delivery of sequenced knowledge, promoting both recall and independent learning, while allowing for timely correction and intervention.  Enable thoughtful opportunities for the recording and retrieval of knowledge.
· Embed high levels of oracy as a cross-curricular thread, ensuring purposeful opportunities for spoken language development across all subjects to enhance communication skills and pupil confidence.
· Embed adaptive teaching strategies, both during planning and at the point of delivery, to meet the diverse needs of all learners.
· Challenge for the most able – evidence in planning, books and discussion
· Strengthen the accuracy and consistency of teacher assessment across all subjects by refining and standardising assessment criteria to ensure accuracy, consistency, and inform effective teaching
· Review and update subject-specific curriculum documentation, ensuring clarity of intent, implementation, and impact for each subject area.
· Support for ECT’s
· Stakeholder feedback 


	Objectives
	Actions 
(Processes)
	Success criteria 
(Outcomes)
	Monitoring arrangements
(Outputs)
	Time line
	£

	Priority Target 1
Design learning tasks with precision and clarity to enable the systematic delivery of sequenced knowledge, promoting both recall and independent learning, while allowing for timely correction and intervention.  Enable thoughtful opportunities for the recording and retrieval of knowledge.

	Strengthen maths curriculum delivery through the consistent implementation of the St Philip's five-part lesson structure, effective retrieval practice and carefully sequenced small-step learning using White Rose Maths
	· Embed the revised 5-part maths lesson structure consistently across Years 1-6.
· Ensure recap activities are directly linked to prerequisite knowledge needed for the lesson.
· Implement Tough Ten retrieval activities three times weekly in Years 2-6.
· Monitor daily arithmetic in Year 6 and Times Tables practice in Years 3-5.
· Ensure learning follows White Rose small steps and teachers spend additional time on concepts where needed.
· Establish clear same-day intervention and pre-teaching systems where pupils have not secured learning.
· Share examples of strong practice through staff meetings, peer observations and coaching discussions.
	· Lesson structure is consistent across school. 
· Pupils successfully recall prior knowledge and apply it to new learning. 
· Retrieval practice is evident in books and lessons. 
· Pupils demonstrate increasing independence when solving mathematical problems. 
· Misconceptions are identified and addressed promptly. 
· Assessment outcomes show improved retention of previously taught content

	· Lesson observations and learning walks.
· Planning scrutiny.
· Book scrutiny.
· Pupil voice.
· White Rose assessment analysis.
· NFER data reviews.
	Ongoing throughout year.
	

	Priority Target 2
Embed oracy as a cross-curricular thread, ensuring purposeful opportunities for spoken language development across all subjects to enhance communication skills and pupil confidence.


	Develop pupils' mathematical oracy through structured discussion, partner talk, stem sentences and precise use of mathematical vocabulary.
	· Embed regular talk partner opportunities within every maths lesson.
· Promote the use of mathematical stem sentences across all year groups.
· Ensure key vocabulary is explicitly taught, displayed and revisited.
· Develop working walls that include representations, stem sentences, worked examples and vocabulary.
· Provide CPD on effective mathematical talk and questioning.
· Model and expect precise mathematical language from pupils and adults.
· Utilise "I say, you say" approaches where appropriate
	· Pupils confidently explain mathematical thinking.
· Mathematical vocabulary is used accurately across year groups.
· Partner talk is observed regularly during lessons.
· Pupils can justify answers and explain methods using stem sentences.
· Working walls support mathematical discussion and independence.
	· Learning walks.
· Pupil voice.
· Lesson observations.
· Book scrutiny for written reasoning.
· Working wall monitoring.
	Ongoing throughout the year.
	

	Priority Target 3  
Continue to refine adaptive teaching strategies, both during planning and at the point of delivery, to meet the diverse needs of all learners.

	Ensure all pupils, particularly SEND, EAL, disadvantaged pupils and the lowest 20%, access the maths curriculum through effective adaptive teaching and use of representations and manipulatives	

	


	· Develop staff understanding of adaptive teaching within maths. 
· Ensure manipulatives and representations are used purposefully. 
· Provide CPD for TAs to strengthen support within maths lessons. 
· Encourage flexible grouping and responsive teaching. 
· Ensure scaffolds support independence rather than dependence. 
· Monitor provision for SEND, EAL and disadvantaged pupils. 
· Use assessment information and pupil profiles to inform planning
	· Adaptations are evident across planning and lessons.
· SEND and EAL pupils access age-related learning successfully.
· TAs effectively support mathematical understanding.
· Pupils make progress from individual starting points.
· Pupils demonstrate increasing confidence and independence.
	· Learning walks. 
· SEND book scrutiny. 
· Pupil voice. 
· Provision map review. 
· Assessment analysis. 
· TA observations.

	Ongoing throughout year.
	

	Priority Target 4 
To ensure the most able learners, including middle-attaining pupils with Greater Depth potential, are consistently challenged through adaptive teaching, effective questioning, rich learning experiences and opportunities for independent research, critical thinking and self-directed learning.

	Increase opportunities for reasoning, problem solving and deeper mathematical thinking to raise the proportion of pupils achieving Greater Depth Standard.	
	· Create a Maths Potential GDS register and review termly.
· Embed White Rose reasoning and problem-solving questions within daily lessons.
· Develop teacher questioning to promote justification, reasoning and mathematical proof.
· Ensure pupils are regularly given opportunities to explain, defend and justify their mathematical thinking.
· Monitor challenge provision through planning scrutiny, book scrutiny and learning walks.
· Track attainment and progress of potential GDS pupils termly through assessment analysis and pupil progress meetings.
· Share examples of effective challenge and Greater Depth practice through staff meetings and professional discussions.
	· Challenge is evident within core learning rather than solely through extension activities.
· Pupils confidently explain, justify and reason using precise mathematical vocabulary.
· Reasoning and problem-solving opportunities are consistently evident in planning, books and pupil discussions.
· Potential GDS pupils make strong progress towards achieving Greater Depth.
· An increased proportion of pupils work at and achieve Greater Depth Standard.
	· Planning scrutiny.
· Book scrutiny.
· Learning walks.
· Pupil voice.
· Pupil progress meetings.
· Assessment analysis.
	Ongoing throughout year.
	




	Priority Target 5       
Strengthen the accuracy and consistency of teacher assessment across all subjects by refining and standardising assessment criteria to ensure accuracy, consistency and inform effective teaching.


	Strengthen the accuracy and consistency of maths assessment whilst embedding a whole-school approach to times table fluency and progress tracking.









	· Use White Rose end-of-unit assessments consistently across all year groups to identify misconceptions and next steps.
· Conduct termly analysis of White Rose, NFER and statutory assessment outcomes to identify strengths, gaps and next steps in mathematics provision.
· Implement and maintain a whole-school times table tracking spreadsheet for Years 3-5.
· Introduce and monitor the maths badge reward system to celebrate times table achievement and raise motivation.
· Conduct termly moderation of maths assessments to ensure teacher judgements are accurate and consistent.
· Use assessment information to inform pre-teaching, same-day intervention and targeted support.
· Analyse outcomes for SEND, EAL, disadvantaged and potential GDS pupils following each assessment point.
	· Assessment processes are consistent across all year groups.
· Teacher judgements are accurate and supported by assessment evidence.
· Gaps in learning are identified quickly and addressed through intervention.
· Teachers confidently use assessment information to adapt planning and teaching.
· Times table progress is tracked consistently across Years 3-5.
· Pupils demonstrate increased fluency and confidence in multiplication recall.
· Assessment outcomes show improved progress and attainment for identified groups.
· MTC outcomes remain strong and demonstrate continued improvement in Year 4.










	· Termly data analysis.
· Assessment moderation meetings.
· White Rose assessment reviews.
· NFER analysis.
· Times table tracking spreadsheet reviews.
· MTC data analysis.
· Pupil progress meetings.
· Book scrutiny.
· Statutory assessment analysis.








	Termly assessment cycles
	

	Priority Target 6
Review and update subject-specific curriculum documentation, ensuring clarity of intent, implementation and impact for Mathematics.


	To review, refine and update mathematics curriculum documentation so that expectations, progression and approaches are clear, consistent and accurately reflect current practice across the school.
	· Review and update all mathematics curriculum documentation, including Intent, Implementation and Impact statements.
· Review and update the maths policy, calculation policy and progression documents where necessary.
· Ensure curriculum documentation reflects the revised 5-part lesson structure and current White Rose approach.
· Review assessment documentation to ensure consistency across year groups.
· Ensure curriculum documentation clearly identifies provision for SEND, EAL, disadvantaged pupils and Greater Depth learners.
· Keep abreast of national, White Rose and Maths Hub developments and update documentation where appropriate.
· Share updates with staff and governors.

	· Mathematics documentation accurately reflects current classroom practice.
· Staff demonstrate a secure understanding of curriculum expectations and progression.
· Curriculum progression is clear and supports effective teaching and assessment.
· Governors and stakeholders can clearly understand the intent, implementation and impact of mathematics.
· Documentation supports consistency across all year groups.
	· Document review.
· Staff consultation.
· Learning walks.
· Curriculum monitoring.
· Governor feedback.
· Subject leader file scrutiny.
· Staff feedback.
· Pupil feedback.
· Parent feedback where appropriate.
	Autumn 1-Summer 2
	

	Priority Target 7
Support ECTs, new staff and support staff to ensure high-quality and consistent teaching of mathematics across the school.

	To develop staff confidence and expertise in mathematics teaching through coaching, training and support, while promoting a positive whole-school culture of mathematics through pupil leadership and enrichment opportunities.

	· Provide induction and ongoing support for ECTs and staff new to St Philip's.
· Meet regularly with ECTs and new staff to review mathematics provision, identify training needs and provide coaching and support.
· Deliver training on the St Philip's 5-part lesson structure, mathematical vocabulary and stem sentences.
· Provide guidance on the effective use of White Rose resources, adaptive teaching strategies and assessment procedures.
· Organise peer observations and professional discussions to share effective practice in mathematics teaching.
· Deliver TA training focused on scaffolding, questioning, use of manipulatives and promoting pupil independence.
· Attend Maths Hub and subject leader CPD and disseminate key developments and best practice to staff.
· Develop the role of Number Crunchers as pupil maths leaders to gather pupil voice, promote positive attitudes towards mathematics and contribute to whole-school maths initiatives.
· Organise and support maths-themed events, competitions, challenges and awareness activities through Number Crunchers to raise the profile of mathematics across the school.
	· ECTs and new staff demonstrate confidence and consistency in delivering high-quality mathematics lessons.
· Lesson structure, mathematical vocabulary and expectations are implemented consistently across the school.
· Support staff demonstrate confidence in using manipulatives, scaffolds and questioning techniques to support learning in mathematics.
· Staff demonstrate increased confidence and consistency in teaching mathematics.
· Number Crunchers actively contribute to the development of mathematics across the school.
· Pupils demonstrate positive attitudes towards mathematics and can discuss their learning confidently.
· The profile and culture of mathematics are strengthened through pupil leadership opportunities, events and whole-school initiatives.
· Pupil voice demonstrates enthusiasm, confidence and engagement in mathematics.
	· Learning walks.
· Lesson observations.
· Staff voice.
· TA feedback and discussions.
· Pupil voice.
· Number Crunchers meeting records.
· Participation in maths events, competitions and initiatives.
· Peer observation feedback.
· CPD evaluations.
	Autumn 1-Summer 2
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