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This statement details our school’s use of pupil premium (and recovery premium for the 2022 to 2023 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	St Philips CE Primary School 

	Number of pupils in school 
	209

	Proportion (%) of pupil premium eligible pupils
	24 %

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2026 - 2027

	Date this statement was published
	December 2026

	Date on which it will be reviewed
	Termly

	Statement authorised by
	Sandie Edward
Jeremy Hooper 

	Pupil premium lead
	Emma Cooper

	Governor / Trustee lead
	Christine Swash 


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£90,860


	Recovery premium funding allocation this academic year
	


	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	

	Total budget for this academic year


	£90,860



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent 
	At St Philip’s CE Primary School, we have high aspirations and ambitions for all our children, and we believe that no child should be left behind. We are committed to ensuring that every pupil can achieve their full potential, and we recognise that dedication, high-quality teaching, and targeted support make the greatest difference to outcomes. The Pupil Premium Grant represents a significant proportion of our budget, and we are determined to ensure that it is used to maximum effect. 
Strategy for 2026-2027
Looking for impact
We will ensure that all staff are fully involved in the analysis of pupil outcomes so they are aware of strengths, areas for development, and priorities across the school. All interventions are evaluated termly to assess their impact on pupil progress and to ensure value for money. Pupil Progress Meetings take place each term, and senior leaders closely track the progress of pupils in receipt of the Pupil Premium Grant.
Identification of Pupils
We will ensure that:
· All teaching and support staff are involved in the careful identification of children who may be eligible for Pupil Premium funding.
· All staff are aware of vulnerable pupils and those in receipt of the funding.
· All eligible pupils benefit from the funding, not only those who are underperforming.
· Underachievement at all levels is identified early and addressed.
· Individual needs and key barriers to learning are thoroughly assessed so that support is tailored, specific, and responsive to the child’s circumstances and the needs of their wider family.
Improving Day to Day Teaching
We are committed to ensuring that all pupils receive Quality First Teaching, as this has the greatest impact on closing the attainment gap. We will:
· Maintain high expectations for all learners.
· Address any within-school variation in teaching and outcomes.
· Ensure consistent implementation of whole-school non-negotiables.
· Share effective practice, drawing on internal and external expertise.
· Provide high-quality CPD for teachers and support staff.
· Ensure robust internal and external moderation of assessments, particularly at key points of transition
Going the Extra Mile

Our commitment to pupils in receipt of pupil premium extends beyond the classroom. We aim to support the whole child—academically, socially, and emotionally—recognising that wider challenges can significantly impact learning.
Individualising support
To ensure the effectiveness of additional support, we will:
· Track and evaluate the impact of interventions.
· Ensure effective communication between support staff and class teachers.
· Match the skills and expertise of staff to appropriate interventions.
· Support learning both within and beyond the curriculum.
· Provide flexible support during times of crisis, tailoring interventions to individual needs.
· Identify and build on pupils’ strengths to boost confidence and resilience.
· Ensure children in receipt of funding have their basic needs met.
· Address barriers to learning through strengthened parental engagement.
· Ensure pupils are fully prepared for Phonics Screening, Multiplication Tables Check, Key Stage assessments, and their transition to secondary school.
· Offer counselling and emotional support where appropriate.
Our Pupil Premium funding is strategically allocated across three core areas:
1. Quality Teaching for All
2. Targeted Support
3. Enrichment and Experiences
When making decisions about how to use the funding, we consider the context of our school and the specific challenges our pupils face. We use evidence from a wide range of sources, including the Education Endowment Foundation (EEF), DFE and Ofsted, to inform our strategic choices and ensure that selected approaches offer strong impact and value for money.


Challenges  
This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
	Challenge number
	Detail of challenge 

	1
	Strengthen adaptive teaching practices across the school
We recognise that pupils eligible for Pupil Premium often have diverse needs and starting points, which can make it challenging to ensure all children fully access and engage with the curriculum. Standard teaching approaches may not always address individual barriers to learning, resulting in gaps in progress and attainment. 
To overcome these challenges, adaptive teaching is essential. This includes:
· Adapting tasks and resources to match individual learning profiles.
· Using ongoing assessment to inform timely adjustments in teaching.
· Providing scaffolding and structured support while promoting independence.
· Embedding inclusive strategies that enable all pupils to access high-quality learning experiences.
By prioritising adaptive teaching, we aim to close gaps in attainment and ensure that pupils in receipt of funding receive targeted, responsive support that meets their specific needs.

	2
	Targeted Intervention for Pupils with SEND, EAL, and Pupil Premium
We recognise that some pupils face multiple barriers to learning, including those who are SEND, EAL, and in receipt of Pupil Premium funding. These pupils require highly specific and targeted interventions to ensure they make strong progress and achieve their potential.
Current Profile:
25.6%  of pupils in receipt of Pupil premium funding are also on the SEND register.
20.9 % of pupils in receipt of Pupil premium funding are identified as EAL.
Identification Process:
· Transition processes and information from previous settings.
· Data and insights from wider agencies, including Social Care and Health.
· Termly pupil progress meetings.
· Detailed analysis by the SENDCO.
Our Approach:
· Implement bespoke interventions that address both academic and language development needs.
· Ensure strategies are inclusive and culturally responsive.
· Provide additional adult support where necessary, matched to pupil needs.
· Monitor impact rigorously through termly reviews and adapt provision as required.

	3
	Fostering Strong Home–School Partnerships
Many children face challenges at home that can impact their behaviour, emotional regulation, and engagement in learning. These challenges often affect concentration, self-esteem, and the ability to build positive relationships, which in turn can lead to disrupted learning and hinder academic progress.
At St. Philips CE Primary School, we aim to understand and address these barriers for families in receipt of Pupil Premium by:
· Building strong, positive home–school partnerships.
· Offering targeted emotional and behavioural support.
· Providing access to resources that create a stable foundation for learning.
· Strengthening parental engagement, recognising the strong link between parental involvement and improved outcomes for pupils, particularly those eligible for Pupil Premium funding.
Identification Indicators:
· Direct work with families.
· Progress and attainment data.
· Pupil and parental voice feedback.
· Information from outside agencies.
· Lower parental attendance at progress meetings or information evenings.
· Responses to parental surveys.

	4
	Attendance and Term-Time Holidays
Term-time holidays present a significant challenge to pupil progress, particularly for those eligible for Pupil Premium funding. Missing even a few days of school can disrupt learning continuity, impact social relationships, and widen gaps in knowledge and skills. 
15 children in receipt of Pupil premium funding had an attendance percentage of  91-95 % in  2025-2026    44/ 209 whole school number- 21 % 
 2   receipt of Pupil premium funding were persistently absent 
Our school is committed to: Ensuring all children meet our Government ABIE (Attendance Baseline Improvement Expectation):

· Continue to exceed National attendance expectations for our children in receipt of receipt of Pupil premium funding  
· Promoting the importance of regular attendance through clear communication with families.
· Providing support to maintain engagement, addressing any underlying issues that may lead to absence.
· Working proactively with parents to discourage term-time holidays and highlight the impact on learning.
· Ensuring every child has the opportunity to thrive by maintaining consistent access to high-quality teaching and learning.

We also recognise that children may miss school to help with household responsibilities, childcare, or income‑generating activities when families are financially stressed.



[bookmark: _Toc443397160]



Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved
	Intended outcome
	Success criteria

	Progress in Reading
Measured by teacher administered standardised assessments -NF
	Pupils in receipt of pupil premium carefully supported to achieve higher standards across all key stages.

	Progress in phonics 
Measured by Phonics screening- on-going teacher assessment  
	All pupils in receipt of Pupil premium funding achieve or exceed the expected standard (32+) in the Phonics Screening Check, unless a significant SEND need has been identified.

	Progress in Writing
Measured by teacher moderated assessments
	Achieve or exceed national expectation in KS1 and KS2 Writing 

	Progress in Mathematics
Measured by NFER assessments
	Achieve or exceed national expectation in KS1 and KS2 Writing

	Greater Depth 
Measured by close tracking of progress across all year groups- pupil progress, year group tracking document
	A higher proportion of pupils in receipt of pupil premium funding achieve Greater Depth through targeted, high-quality support and challenge.

	Reception Specific outcome 
	100% achieve a Good Level of Development (GLD), unless significant SEND needs present a barrier.

	Remove barriers to attendance for pupil premium children 
	Attendance for pupils in receipt of Pupil premium funding is equal to or exceeds attendance percentage for the whole school and remains above national.















Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching 
Budgeted cost: £4138
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	INSET training provided regarding teaching and learning-

£1500
	EEF evidence : High quality teaching improves pupil outcomes, and effective professional development offers a crucial tool to develop teaching quality and enhance children’s outcomes in the classroom. Mechanisms are the core building blocks of professional development:
Evidence from classroom-based studies and reports shows that when teachers adopt consistent oracy approaches, pupils — particularly those who are from disadvantaged backgrounds or multilingual — demonstrate greater engagement, confidence to participate, improved self-esteem and inclusive classroom interaction. Studies have found pupils who previously struggled to contribute became more willing to ask questions, articulate ideas and engage in collaborative discussion. University of Reading+1
	1 ,2

	Maths lead to deliver workshops to parents 
£403
EYFS. KS1, KS2 



	EEF evidence (+ 5 )
Mastery learning approaches have consistently positive impact, but effects are higher for primary school pupils and in mathematics

EEF evidence (+6)
Feedback- There are positive impacts from a wide range of feedback approaches – including when feedback is delivered by technology or peers. Impacts are highest when feedback is delivered by teachers. It is particularly important to provide feedback when work is correct, rather than just using it to identify errors

EEF research- (+4) Parental engagement refers to teachers and schools involving parents in supporting their children’s academic learning. It includes:
· approaches and programmes which aim to develop parental skills such as literacy or IT skills;
· general approaches which encourage parents to support their children with, for example reading or homework;
· the involvement of parents in their children’s learning activities; and
· more intensive programmes for families in crisis.
Research and national guidance highlight that when parents are supported to engage with maths, children’s motivation and attitudes improve — an important factor linked to attainment:
Family influences have a bigger impact on attainment in primary education than school factors alone, and discussing maths at home increases motivation to learn.
National Numeracy.org.uk 

	3

	Parent workshops x 6
Supply cost to cover staff
£835
Phonics, multiplication check. EYFS, School readiness, KS2  SATS, RSE 
	EEF research- (+4) Parental engagement refers to teachers and schools involving parents in supporting their children’s academic learning. It includes:
· approaches and programmes which aim to develop parental skills such as literacy or IT skills;
· general approaches which encourage parents to support their children with, for example reading or homework;
· the involvement of parents in their children’s learning activities; and
more intensive programmes for families in crisis.
	3

	Purchase of new reading scheme books 

£1400
	 The EEF Teaching and Learning Toolkit reports that phonics approaches have an average impact of +5 months and reading comprehension strategies +7 months' additional progress. A structured reading scheme will support the consistent delivery of these evidence-based approaches through high-quality texts, matched reading materials and explicit comprehension instruction. Disadvantaged pupils particularly benefit from effective reading instruction and access to high-quality texts
The DfE's Reading Framework  2025 emphasises that pupils learn to read best when schools use a consistent, well-structured programme with carefully matched reading books and a coherent progression of texts.- A high-quality reading scheme provides consistency, progression and appropriately matched texts, enabling all pupils, particularly disadvantaged pupils, to develop fluency, accuracy and confidence as readers.


	1,2





Targeted academic support 
Budgeted cost:  £47,487
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Booster TA – Year 6 – 4 mornings a week 

£5814




	EEF(+3)  
As the size of a class or teaching group gets smaller it is suggested that the range of approaches a teacher can employ and the amount of attention each student will receive will increase, improving outcomes for pupils. 
DFE Research report- findings from England show that in smaller classes, individual pupils are the focus of a teacher’s attention for more time; there is more active interaction between pupils and teachers; and more pupil engagement. Focus on Year 6 due to the high number of pupil premium children in this cohort. 
At the end of primary school, the percentages reaching expected reading and maths standards were 60% and 59% for disadvantaged children, compared with 78% and 79% for non-disadvantaged children.” Parliament UK
NFER reports that the socio-economic attainment gap has widened since before the pandemic, and disadvantaged pupils are disproportionately represented among very low attainers in reading and maths. NFER
	1,2

	Booster/Homework Catch Up Club 1 hour per week – 1 TA 

£711
	EEF (+4)
Pupils from disadvantaged backgrounds are less likely to have a quiet working space, are less likely to have access to a device suitable for learning or a stable internet connection and may receive less parental support to complete homework and develop effective learning habits.  Homework clubs can overcome these barriers by offering pupils the resources and support needed to undertake homework or revision. 
NFER reports that the socio-economic attainment gap has widened since before the pandemic, and disadvantaged pupils are disproportionately represented among very low attainers in reading and maths. NFER
	1,2,3

	Purchase of Indirect Dyslexia Learning Software plus staff training for English £515

For use within school and at home. 
	EEF Technology has the potential to increase the quality and quantity of practice that pupils undertake, both inside and outside of the classroom Technology can be engaging and motivating for pupils
Technology has the potential to improve assessment and feedback, which are crucial elements of effective teaching.
Technology can be used to provide feedback directly to pupils via programmes or interventions. 
	1,2,3



	Resources for home learning – Purple Mash Subscriptions £1399 (paid for two years 2025) Times Table Rock Stars £154  
	EEF (+6)
Homework typically involving digital technology has greater impact. 
NFER also highlighted that schools with the highest levels of deprivation reported notably lower pupil engagement in remote learning than less deprived schools, underscoring how disadvantage amplifies barriers to learning. Nuffield Foundation
	1, 2, 3

	Welfare staff to give reading support- 30 mins daily 

£3168



	(EEF + 6) There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills, which may affect their school experience and learning later in their school lives. 
Oral language interventions can be used to provide additional support to pupils who are behind their peers in oral language development, the targeted use of approaches may support some pupils to catch up with peers, particularly when this is provided one-to-one.
Research and national guidance consistently highlight that frequent, sustained reading practice is critical for improving fluency, comprehension and confidence.
The National Literacy Trust reports that children who read regularly make significantly greater progress in reading attainment and are more confident readers, with the greatest benefits seen among children from disadvantaged backgrounds.
Daily supported reading increases automaticity, enabling pupils to focus on meaning rather than decoding.
	1,2

	Targeted Teaching
 Assistant interventions
 
1 hour per day  



£10,389
	EEF ( +4) Research which focuses on teaching assistants who provide one to one or small group targeted interventions shows a stronger positive benefit of between four and six additional months on average. Often interventions are based on a clearly specified approach which teaching assistants have been trained to deliver…example in our school would be IDL, Roar
There is also evidence that working with teaching assistants can lead to improvements in pupils’ attitudes, and also to positive effects in terms of teacher morale, workload and reduced stress.  
	1, 2

	ELS phonics and spelling 

£343
	EEF + 5   important component in the development of early reading skills- particularly for children from disadvantaged backgrounds 
DfE guidance states that high-quality SSP programmes must:
· Teach phonemes explicitly and systematically
· Include regular practice and application
· Provide early identification and targeted support for pupils who fall behind
· Ensure fidelity and consistency across the school
Pupils in receipt of pupil premium are more likely to start school with lower early language and phonological awareness. A validated SSP programme ensures equitable, high-quality phonics teaching for all pupil
	1,2

	Additional TA hours in Reception

£8585   


School readiness
Additional support 
	EEF ( +4) Research which focuses on teaching assistants who provide one to one or small group targeted interventions shows a stronger positive benefit of between four and six additional months on average. Often interventions are based on a clearly specified approach which teaching assistants have been trained to deliver…example in our school would be IDL, Roar
There is also evidence that working with teaching assistants can lead to improvements in pupils’ attitudes, and also to positive effects in terms of teacher morale, workload and reduced stress.  
Ofsted notes that lack of access to quality early education and care in deprived areas contributes to disadvantaged children falling behind their peers early in their schooling. eyalliance.org.uk
	1,2,3,4

	Additional TA support in Year 2 

£10,700


Additional behaviour support
	EEF ( +4) Research which focuses on teaching assistants who provide one to one or small group targeted interventions shows a stronger positive benefit of between four and six additional months on average. Often interventions are based on a clearly specified approach which teaching assistants have been trained to deliver…example in our school would be IDL, Roar
There is also evidence that working with teaching assistants can lead to improvements in pupils’ attitudes, and also to positive effects in terms of teacher morale, workload and reduced stress.  
	1,2,3,4

	Additional TA support in Year 5 ( afternoons)

£7108


Additional behaviour support
	EEF ( +4) Research which focuses on teaching assistants who provide one to one or small group targeted interventions shows a stronger positive benefit of between four and six additional months on average. Often interventions are based on a clearly specified approach which teaching assistants have been trained to deliver…example in our school would be IDL, Roar
There is also evidence that working with teaching assistants can lead to improvements in pupils’ attitudes, and also to positive effects in terms of teacher morale, workload and reduced stress.  
	1,2,3,4



Wider strategies   
Budgeted cost: £39,235
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Insight – targeted intervention - tracking
£920

	EEF- An effective pupil premium strategy requires goal setting, underpinned by short, medium and long term outcomes needed to reach those goals. The ongoing rigorous evaluation of pupils’ attainment, barriers to learning and needs is essential.
DfE and Ofsted guidance emphasise that schools must use accurate, timely assessment information to:
· Identify pupils at risk of underachievement
· Target interventions precisely
· Monitor progress over time
· Evaluate the impact of spending decisions
Digital tracking systems enable schools to analyse attainment and progress at pupil, group and cohort level, including Pupil Premium pupils.
Pupils from disadvantaged backgrounds often require earlier identification and rapid response. A robust tracking system ensures no pupil is overlooked.
	1,2

	Financial Support of School Trips £1200
Extended after school provision
	EEF 
Outdoor Learning might provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access. Through participation in these challenging physical and emotional activities, outdoor adventure learning interventions can support pupils to develop non-cognitive skills such as resilience, self-confidence and motivation. 
 The Council for Learning Outside the Classroom (LOtC) highlights that learning beyond the classroom:
· Improves engagement and motivation
· Strengthens understanding of curriculum content
· Develops social skills, confidence and independence
 Studies show that disadvantaged pupils are less likely to access enrichment opportunities outside school, making school-funded trips critical for equity
	1,2,3

	Counselling – Beech Tree

£3510
	EEF + 4) SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.
	1,2,3,4

	Attendance Review/Progress and attainment Meetings
Half termly review 3 hrs (SLT time)
1 x hour home visits or correspondence 


Attendance Admin support 2 hrs/week 

£2160
	DFE Guidance Aug 2020
Central to raising standards in education and ensuring all pupils can fulfil their potential is an assumption so widely understood that it is insufficiently stated – pupils need to attend school regularly to benefit from their education. Missing out on lessons leaves children vulnerable to falling behind. Children with poor attendance tend to achieve less in both primary and secondary school.
EEF- shows a gradual decrease in KS2 achievement as overall absence rates increase. Specifically, pupils with the lowest five per cent of overall absence rates are 1.4 times more likely to achieve level 4 or above in reading and maths tests and 3.3 times more likely to achieve level 5 or above in reading and maths tests than pupils with the highest five per cent of overall absence rates
NFER found that factors like attendance, exclusion, and school movement are strongly linked to attainment differences between disadvantaged pupils and their peers. This research shows that 55% of the Progress 8 gap can be explained by absence, exclusion and school movement. NFER
	2,3,4

	Attendance   
(SLT)
£4563 
20 mins daily 
	DFE Guidance Aug 2020
Central to raising standards in education and ensuring all pupils can fulfil their potential is an assumption so widely understood that it is insufficiently stated – pupils need to attend school regularly to benefit from their education. Missing out on lessons leaves children vulnerable to falling behind. Children with poor attendance tend to achieve less in both primary and secondary school.
EEF- shows a gradual decrease in KS2 achievement as overall absence rates increase. Specifically, pupils with the lowest five per cent of overall absence rates are 1.4 times more likely to achieve level 4 or above in reading and maths tests and 3.3 times more likely to achieve level 5 or above in reading and maths tests than pupils with the highest five per cent of overall absence rates
According to the latest Ofsted Annual Report, “the attainment gap between disadvantaged and non-disadvantaged children remains stubborn… disadvantaged pupils are more than three times more likely to be severely absent and five times more likely to be permanently excluded.” GOV.UK
	3,4

	DHT time to deliver planned CPD in relation to- Social and Emotional Interventions, roar training and mindfulness, plus additional programmes to ensure all adults can meet the needs of all children 
SENDCO time to prepare for and deliver training. 
DH half a day per half term- cross over SEND/ PP 
£1134
	(EEF +4) Alongside academic outcomes, SEL interventions have an identifiable and valuable impact on attitudes to learning and social relationships in school. Improvements in attainment appear more likely when SEL approaches are embedded into routine educational practices and supported by professional development and training for staff. In addition, the implementation of the programme and the degree to which teachers are committed to the approach appear to be important.
DfE guidance (Mental Health and Behaviour in Schools) states that pupils’ social, emotional and mental health significantly affects:
· Engagement with learning
· Behaviour and self-regulation
· Attendance and attainment
Disadvantaged pupils and Cared for / Previously Looked After (CLAC) are statistically more likely to experience:
· Emotional regulation difficulties
· Trauma or attachment-related needs
Barriers to learning linked to wellbeing
Allocating senior leadership time ensures early, targeted and appropriate intervention, reducing barriers to learning before they escalate.
	1,2,3,4

	DHT time to prepare PEPS and Pupil premium data
£1989 (1 day half termly) 
	EEF Guide to the Pupil Premium, highlights the importance of diagnostic assessment, implementation, monitoring and evaluation in securing better outcomes for disadvantaged pupils. The guide emphasises that schools should use data to identify needs, target support effectively and regularly review impact.

	1,2,3

	Renewal of Heart math 
£450 

	(EEF + 4) SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.
Research into social and emotional learning (SEL) consistently shows that structured interventions such as:
· Emotional regulation programmes (e.g. ROAR)
· Mindfulness and self-calming strategies
· Adult-led nurture and therapeutic support
Lead to improvements in:
· Self-control and emotional regulation
· Classroom behaviour
· Engagement and resilience
	1,2,4

	Renewal of B squared assessment on line system £199


	EEF- An effective pupil premium strategy requires goal setting, underpinned by short, medium and long term outcomes needed to reach those goals. The ongoing rigorous evaluation of pupils’ attainment, barriers to learning and needs is essential.
Ofsted and DfE guidance highlight that schools must demonstrate how Pupil Premium and SEND funding is spent and show measurable impact.
· B Squared provides detailed tracking, reporting, and evidence of progress for individual pupils, cohorts, and specific interventions.
· Enables leaders to produce robust data for governors, inspectors, and external professionals
· 10 children accessing this currently 
	1,2,3

	Purchase of Cool Milk for infants 
£495
	National institute for health- In particular, milk is widely considered as a beneficial product for growing children because it is a complete source of energy and is the richest and the most inexpensive source of high nutritional quality protein, calcium, phosphorus, and vitamin A [2,3].2 Oct 2021
	3

	Uniform   £250
	Pupils from lower socioeconomic households are less likely to be able to afford the cost of school uniforms. Schools intending to change their school uniform policy should therefore consider what provision can be made to cover the costs of uniform changes for disadvantaged pupils.ar 
	 3

	Sensory circuit 

15 mins daily TA time 
£865
	By engaging in a sensory circuit, children are able to engage their senses and develop skills in a structured and supportive environment. This can help improve their attention spans, coordination, and overall ability to participate in daily activities. It provides a variety of activity ideas that cater to different sensory preferences and promotes sensory integration through consistent pressure and sensory input.
In summary, a sensory circuit is a series of physical activities aimed at providing sensory input and regulating a child's level of alertness. Its structured approach and incorporation of various sensory experiences help promote sensory integration, supporting children in their development and participation in daily activities. https://www.structural-learning.com/post/sensory-circuits
	1,2,4,

	CPOMS 
£843
	EEF + 4 The average impact of behaviour interventions is four additional months’ progress over the course of a year. Evidence suggests that, on average, behaviour interventions can produce moderate improvements in academic performance along with a decrease in problematic behaviours. 
 EEF +4 Parental engagement has a positive impact on progress. It is crucial to consider how to engage with all parents to avoid widening attainment gaps.
DfE and Ofsted guidance emphasise that behaviour, attendance, and wellbeing are closely linked to attainment, particularly for disadvantaged pupils.
· CPOMS is a widely used safeguarding and behaviour monitoring system that enables schools to log, track, and analyse incidents efficiently.
· Accurate monitoring allows staff to identify patterns, triggers, and at-risk pupils quickly.
Pupils in receipt of Pupil premium are disproportionately represented in behavioural incidents and are more likely to face barriers to learning. CPOMS ensures timely interventions to address these barrier
2025-2026 approx. 21 children in receipt of Pupil premium funding had some involvement with wider agencies and CPOMS was used to share information and track. 
	1,2,3,4

	Aspirations 
Children’s university costs
£1299
Aim high author visits (£37.50 per child- 6 places) £225. 00 
Stem workshops £200
Maths challenge- supply costs 1 x TA morning £263
Pupil leadership resources
% full cost- £120 



Good to be green resources
% of full cost (based on PP numbers)
£223
	EEF- Aspiration interventions without an academic component are unlikely to narrow the disadvantaged attainment gap. Teacher expectations play a role in shaping pupil outcomes and teachers should aim to communicate a belief in the academic potential of all pupils.

EEF- Aspiration interventions without an academic component are unlikely to narrow the disadvantaged attainment gap. Teacher expectations play a role in shaping pupil outcomes and teachers should aim to communicate a belief in the academic potential of all pupils.
A peer‑reviewed study published in the Journal of Youth Development examined pupil voice groups in primary school settings and found that they:
· Improve pupils’ sense of involvement in their education
· Help pupils communicate opinions and feel listened to
Contribute positively to school and community environments
Reward and monitoring systems like ‘Good to be Green’ help pupils understand expectations, reflect on behaviour, and receive immediate recognition for positive choices.
Structured behaviour systems support pupils in developing self-regulation, responsibility, and engagement.
	1,2,3, 4

	Breakfast club 3 spaces per day
£2280 
	Research shows breakfast clubs can improve academic progress and classroom engagement:
· The Education Endowment Foundation’s Magic Breakfast trial found that Year 2 pupils in schools offering free breakfast clubs made the equivalent of two months’ additional progress in reading, writing, and maths compared with similar schools without a breakfast club.
· This positive effect is thought to come from the nutritious food and the supportive social environment that breakfast clubs provide, helping pupils arrive at lessons ready to learn
Other research also suggests breakfast club attendance is associated with better behaviour and lower absence, factors closely linked to improved attainment outcomes.
	2,3,4

	No outsiders- training and resources 
Annual subscription £85 
	EEF + 4 The average impact of successful SEL interventions is an additional four months’ progress over the course of a year. 
The No Outsiders resource is explicitly designed to help schools teach the Equality Act 2010, which requires schools to:
· Eliminate discrimination
· Advance equality of opportunity
· Foster good relations between different groups
	1,2,3,4

	Admin support PP time 
£288
	EEF- An effective pupil premium strategy requires goal setting, underpinned by short, medium and long term outcomes needed to reach those goals. The ongoing rigorous evaluation of pupils’ attainment, barriers to learning and needs is essential.
	1,2,4

	HT PP review time (3 days a year)
£1403
	EEF- An effective pupil premium strategy requires goal setting, underpinned by short, medium and long term outcomes needed to reach those goals. The ongoing rigorous evaluation of pupils’ attainment, barriers to learning and needs is essential.

Ofsted’s research on disadvantage (2019) shows that schools with robust review processes are more likely to demonstrate narrowing of the attainment gap.
 Leadership review ensures strategic allocation of Pupil Premium funding to interventions with measurable impact.
	1,2,4

	SLT PP review time (1 hour per half term)
£1072
Data analysis- test, attendance, pupil voice, work scrutiny
	EEF- An effective pupil premium strategy requires goal setting, underpinned by short, medium and long term outcomes needed to reach those goals. The ongoing rigorous evaluation of pupils’ attainment, barriers to learning and needs is essential.
	1,2,4

	SEND and PP analysis (1 day a term)
£2059
	EEF- An effective pupil premium strategy requires goal setting, underpinned by short, medium and long term outcomes needed to reach those goals. The ongoing rigorous evaluation of pupils’ attainment, barriers to learning and needs is essential.
· Improved identification and tracking of disadvantaged pupils with SEND. 
· Better evaluation of intervention impact. 
· Stronger coordination between SEND and PP provision. 
· Enhanced monitoring of attendance, attainment and wellbeing for vulnerable learners.
	1,2,4

	Pastoral support DHT
2 hours per week
£4211
	EEF +4 Parental engagement has a positive impact on progress. It is crucial to consider how to engage with all parents to avoid widening attainment gaps. 
Deputy Head pastoral support contributes to:
· Reducing behavioural incidents and exclusions
· Improving attendance for vulnerable pupils
· Coordinating safeguarding, SEND, and Pupil Premium provision
· Ofsted inspection guidance notes that schools are most effective at supporting disadvantaged pupils when pastoral provision is strategic and data-driven.
· Targeted pastoral leadership reduces barriers that may otherwise prevent learning.
	1,2,3,4

	Targeted behaviour interventions informed by pupil need - 3 days per year 
£1053
Team Around the school meetings-  (2 days per term) 
£2106
	+ 4 Behaviour interventions have an impact through increasing the time that pupils have for learning. In most schools a combination of universal and targeted approached will be most appropriate. 

Research on multi-agency working shows that coordinated interventions improve outcomes for pupils with complex needs, including disadvantaged pupils. (DfE Multi-agency guidance

	1,2,3,4,

	Life skills- £1645 
Mini medics first aid training- Yrs 4 and 5 – £650 
Anti- bullying workshop- Agents of change  £545 
Deaf hands- £350
 Gardening resources- £100 

	Pupil Premium funding supports Mini Medics training, equipping pupils with essential first-aid, emergency response and personal safety skills. Research shows that structured first-aid education improves children's knowledge, confidence and ability to respond in emergencies. This provision enhances wellbeing, resilience and confidence, ensuring disadvantaged pupils have access to valuable life-skills learning.

Deaf Hands training sessions support social and emotional development by promoting deaf awareness, inclusivity and practical communication skills. The programme helps pupils develop empathy, respect for difference and positive relationships, contributing to improved wellbeing, engagement and equal opportunities for disadvantaged pupils.
	1,4

	Enrichment activities- cultural capital 
£1825
4 whole school performances
Diwali dance workshop  
	The EEF Teaching and Learning Toolkit reports that arts participation can lead to an average of +3 months' additional progress. Arts-based activities such as dance, drama and performances can improve engagement, oral language, self-confidence and motivation to learn. The EEF also recognises that arts participation has important educational benefits beyond academic attainment, including supporting pupils' wider development and cultural experiences.

	1,2,3

	Life skills- enrichment
Nurture group resources 
Young carers 
£100  
	The EEF Teaching and Learning Toolkit identifies Social and Emotional Learning approaches as having an average impact of +4 months' additional progress, alongside improvements in pupils' wellbeing, self-regulation and relationships. This targeted provision helps disadvantaged pupils develop resilience, confidence and emotional wellbeing, enabling them to engage more successfully in learning.
	2,3,4

	EAL support 
£200 
	  EEF Teaching and Learning Toolkit: Oral Language Interventions (+6 months) 
  EEF Teaching and Learning Toolkit: Reading Comprehension Strategies (+6 months) 
  DfE: English as an Additional Language (EAL) guidance emphasising vocabulary development, curriculum access and parental engagement for multilingual learners
Targeted small-group vocabulary interventions.
Pre-teaching of key vocabulary before lessons.
Curriculum Access
· Visual resources, translation tools and picture-supported texts.
· Adapted texts and curriculum materials.
· Subscription services that support vocabulary acquisition and reading comprehension.
· Home-learning resources in first languages where appropriate..
· Funding educational visits, clubs and residentials to increase vocabulary, cultural capital and social integration.
· Subsidising enrichment activities so EAL pupils access the full curriculum offer.
CPD for Staff- Training on effective EAL strategies.
	2,3,4







Part B: Review of outcomes in the previous academic year   2025-26 
	Intended Outcome
	Success Criteria
	Impact

	Progress in Reading
Measured by teacher-administered standardised assessments (NFER)
	Pupils in receipt of Pupil Premium achieve outcomes in line with their peers and make good progress from their starting points.
	59% of disadvantaged pupils achieved the expected standard in reading, with a further 18% working above expected standards. 77% were therefore working at or above age-related expectations by the end of the academic year. 83 % of children have made expected or better progress 

	Progress in Phonics
Measured by Phonics Screening and ongoing teacher assessment
	All pupils in receipt of Pupil Premium achieve the expected standard in the phonics screening check unless a significant SEND need is identified.
	Year 1-  100 % 
Year 2- retake 100 % 



	Progress in Writing
Measured by teacher-moderated assessments
	Pupils in receipt of Pupil Premium achieve outcomes in line with age-related expectations.
	52% of disadvantaged pupils achieved the expected standard in writing, with a further 16% working above expected standards. Overall, 68% were working at or above age-related expectations. 88 % of children have made expected or better progress

	Progress in Mathematics
Measured by NFER assessments
	Pupils in receipt of Pupil Premium achieve outcomes in line with age-related expectations.
	55% of disadvantaged pupils achieved the expected standard in mathematics, with a further 18% working above expected standards. Overall, 73% were working at or above age-related expectations. 80 % of children have made expected or better progress

	Greater Depth
Measured by close tracking of progress across all year groups
	Targeted support and challenge enable disadvantaged pupils to achieve higher standards.
	A significant proportion of disadvantaged pupils achieved above age-related expectations: 14% in Reading, 11% in Writing and 16% in Mathematics. Additionally, 11% achieved above expected standards across Reading, Writing and Mathematics combined.

	Reception Specific Outcome
	Disadvantaged pupils achieve a Good Level of Development in line with their starting points.
	The Reception pupil in receipt of Pupil Premium achieved a Good Level of Development, resulting in 100% success against this measure.

	Remove barriers to attendance for Pupil Premium children
	Attendance for disadvantaged pupils is in line with or above national averages.
	Attendance for disadvantaged pupils was 96 %, above National.  Attendance remained a priority and was supported through attendance meetings, close monitoring and family support.




	Approach
	Enhanced Impact

	INSET training provided regarding teaching of English oracy skills
	Staff confidence and consistency in delivering high-quality oracy opportunities improved across the school. Learning walks and pupil voice demonstrated increased use of discussion, reasoning and vocabulary-rich talk within lessons. 52% of disadvantaged pupils achieved the expected standard in writing, with a further 16% working above expected standards. Overall, 68% were working at or above age-related expectations. 88 % of children have made expected or better progress

	Maths lead to deliver workshops to parents
	Parent engagement in mathematics increased, strengthening home-school partnerships and enabling families to support learning more effectively. Overall, 73% were working at or above age-related expectations. 80 % of children have made expected or better progress

	Parent workshops x6
	Good attendance at workshops improved parental understanding of curriculum expectations and assessment requirements. As a result, pupils benefitted from greater support at home, contributing to 100% phonics success for disadvantaged Year 1 pupils, 100% GLD for disadvantaged Reception pupils, and attendance for disadvantaged pupils remaining above national figures at 96.1%.

	Booster TA - Year 6
	Intensive small-group support enabled pupils to address identified gaps before SATs. Outcomes demonstrate positive impact: 83% achieved EXS in GPS, 50% achieved EXS in Reading, Mathematics and Writing, with average scaled scores of 102.3 (Reading), 104.5 (GPS) and 100 (Mathematics). One pupil narrowly missed the Reading standard with a score of 99 and another 98 

	Booster/Homework Catch-Up Club
	Increased completion rates of homework among disadvantaged pupils, particularly in Year 4. Improved engagement in home learning supported classroom learning and reinforced key curriculum knowledge.

	Pupil Premium Marking Conferences and Case Studies
	Pupil voice, work scrutiny and individual reviews ensured barriers were quickly identified and provision adjusted. This evidence informed targeted intervention planning and contributed to positive progress and attendance outcomes.

	Indirect Dyslexia Software and Staff Training
	Improved staff understanding of dyslexia-friendly practice enabled pupils to access the curriculum more effectively. Termly progress reviews demonstrated improved confidence, engagement and progress in literacy for identified pupils.

	Purple Mash and Times Tables Rock Stars
	Increased home learning participation and independent practice. Tracking data showed consistent engagement from targeted pupils, supporting fluency in mathematics and contributing to strong outcomes across the disadvantaged cohort.

	Welfare Staff Reading Support
	Daily reading intervention increased reading fluency, confidence and comprehension. This contributed to 68% of disadvantaged pupils achieving expected or above in NFER Reading assessments and supported the SDP focus on reading development.

	Targeted Teaching Assistant Interventions
	Regular intervention sessions enabled misconceptions to be addressed promptly. Pupils in receipt of Pupil premium (Years 1-6) achieved: 78 % Expected or above Reading,  67 % Writing and 76 % Maths 

	ELS Phonics
	Consistent targeted phonics intervention led to 100% of disadvantaged pupils passing the Year 1 Phonics Screening Check, exceeding national expectations and supporting strong foundations for reading.

	Additional TA Hours in Reception
	Enhanced provision accelerated progress in communication, language and early literacy. The disadvantaged Reception pupil achieved a Good Level of Development, resulting in 100% success against this outcome measure.

	Additional Behaviour Support
	Reduced barriers to learning and improved engagement in lessons. Pupil behaviour logs and pastoral records demonstrated improved regulation and participation for targeted pupils.


Wider Strategies: 
	Activity
	Enhanced Impact

	Financial Support for School Trips and Extended Provision
	Ensured disadvantaged pupils accessed educational visits, enrichment activities and residential opportunities. Participation rates for disadvantaged pupils were comparable to their peers, supporting cultural capital and personal development priorities.

	Counselling (Beech Tree)
	Emotional wellbeing support improved readiness to learn and engagement in school. This was reflected in attendance outcomes for disadvantaged pupils remaining above national figures.

	Attendance Reviews, Home Visits and Correspondence
	Attendance for disadvantaged pupils reached 96.1%, exceeding the national average of 94.7%, ensuring improved access to learning and supporting strong academic outcomes.

	Daily Attendance Monitoring by SLT
	Early intervention prevented attendance concerns escalating and reduced persistent absence among vulnerable pupils.

	ROAR Training, Mindfulness and Social-Emotional Interventions
	Supported pupils in developing resilience, self-regulation and emotional literacy. Pupil voice demonstrated increased confidence and positive attitudes towards learning.

	Breakfast Club
	Improved punctuality and readiness to learn. Regular attendees benefited from a calm start to the day, supporting engagement and attendance.

	Children's University
	Increased participation in wider learning experiences and promoted aspiration. Disadvantaged pupils gained access to opportunities that enhanced personal development and cultural capital.

	Pupil Leadership Resources
	Enabled disadvantaged pupils to undertake leadership responsibilities and contribute to school life, supporting confidence, communication and self-esteem.

	No Outsiders Training and Resources
	Supported the school's vision and values, promoting inclusion, respect and belonging. Pupil voice reflected a strong understanding of diversity and equality.

	Pastoral Support from DHT
	Regular pastoral intervention reduced barriers to learning and strengthened family engagement. Attendance, behaviour and wellbeing data evidenced positive outcomes for targeted pupils.



	Disadvantaged pupil performance overview for last academic year- based on Teacher assessment 
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Externally provided programmes
	Programme


	Purple Mash
Times Table Rockstar
IDL
Heart math
ROAR
Getset4PE
One decision
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