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This statement details our school’s use of pupil premium (and recovery premium for the 2022 to 2023 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	St Philips CE Primary School 

	Number of pupils in school 
	

	Proportion (%) of pupil premium eligible pupils
	

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2024-2025 

	Date this statement was published
	October 2024

	Date on which it will be reviewed
	Termly

	Statement authorised by
	Sandie Edward
Jeremy Hooper 

	Pupil premium lead
	Emma Cooper

	Governor / Trustee lead
	Julie Lincoln


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	 £85 990

	Recovery premium funding allocation this academic year
	£1813


	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year


	£87 803


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent 
	At St. Philips CE Primary School, we have high aspirations and ambitions for our children and we believe that no child should be left behind. We strongly believe that it is dedication and commitment to learning that make the difference between success and failure, and we are determined to ensure that our children are given every chance to realise their full potential. 
Our key objective in using the Pupil Premium Grant is to narrow the gap between pupil groups.  It represents a significant proportion of our budget and we will ensure it is spent to maximum effect.


Strategy for 2024-25
Looking for impact

We will ensure that all staff are involved in the analysis of pupil outcomes so that they are fully aware of strengths and weaknesses across the school.  We evaluate all of our intervention termly to ensure good progress for the children and value for money for the school.  Pupil progress meetings take place termly and senior leaders carefully review the progress of pupils in receipt of pupil premium grant funding. 

Identification of Pupils
We will ensure that:
· ALL teaching staff and support staff are involved in careful identification of children who may be eligible for pupil premium grant funding.  
· ALL our staff are aware of vulnerable children and those in receipt of pupil premium.
· ALL pupil premium children benefit from the funding, not just those who are
Underperforming.
· Underachievement at all levels is targeted
· Children’s individual needs and key barriers to learning are carefully considered so that the support we provide is individualised, specific and meets the needs of the child and their wider family circumstances. 


Improving Day to Day Teaching

We will continue to ensure that all children across the school receive Quality First teaching. We will:

· Set high expectations
· Address any within-school variance
· Ensure consistent implementation of the non-negotiables
· Share good practice within the school and draw on internal, and external expertise
· Provide high quality CPD
· Ensure internal and external moderation of key assessment judgements, particularly at times of transition. 

Going the Extra Mile
Our commitment to pupils in receipt of pupil premium grant funding extends beyond the classroom and takes account of the whole child. 

Individualising support
We will ensure that the additional support we provide is effective by:
· Tracking impact of interventions
· Ensuring additional support staff and class teachers communicate regularly
· Matching the skills of the support staff to the interventions they provide
· Supporting learning within the curriculum
· Managing in times of crisis and providing support in tailoring interventions to the specific needs of the child
· Recognising and building on children’s strengths to further boost confidence.
· Ensure children in receipt of PPM funding have their basic needs met.
· Address barriers to learning through increased parental engagement	
· Ensuring pupil premium children are fully prepared for Key Stage tests, Phonics and Times Tables Check and their transition to High School
· Offer counselling and emotional support services

Our Pupil Premium spending addresses three key areas overall

· Quality teaching for all
· Targeted support
· Enrichment and Experience 

When making decisions about using Pupil Premium funding we recognise it is important to consider the context of our school and the subsequent challenges faced. Research conducted by EEF has been used to support our decisions around the usefulness of different strategies and their value for money.


Challenges  
This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
	Challenge number
	Detail of challenge 

We’ve identified this by careful analysis of pupil progress data, self evaluation, systemic assessment across all year groups, analysis of attendance data, pupil and parent voice, in discussions with wider professionals including SEND and Health 

	1
	Adaptive teaching strategies
We recognise that students eligible for pupil premium often have diverse needs and starting points, which can make it challenging to ensure they fully access and engage with the curriculum. Standard teaching approaches may not always address their individual barriers to learning, leading to gaps in progress and attainment.
Adaptive teaching is crucial for overcoming these challenges. Our goal is to strengthen the use of adaptive teaching across the school, ensuring that pupil premium students receive the targeted support they need. 

	2
	More specific targeted intervention to meet the needs of children who are both SEND and EAL and in receipt of pupil premium

30 % PP children also on SEND register 
16 % PP children  EAL 
Identified by:
Transition processes 
Use of information from wider agencies including Social care, Health and previous settings 
Pupil progress meetings
SENDCO analysis

	3
	To foster strong home- school partnerships 
Many children eligible for pupil premium face challenges at home that impact their behaviour and engagement at school. These can affect their ability to concentrate, regulate emotions, and build positive relationships. These challenges can lead to disrupted learning and lower self-esteem which can all hinder their academic progress. 
At our school, we aim to understand and address these barriers by fostering strong home-school partnerships, offering targeted emotional and behavioural support, and providing access to resources that help create a stable foundation for learning. Strengthening parental engagement is vital, as research shows a strong link between parental involvement and improved outcomes for children, particularly those eligible for pupil premium funding.
Identified by: Direct work with families 
Progress and attainment information
Pupil voice
Information from outside agencies
Lack of parental attendance at progress meetings, parent information evenings
Responses to parental surveys

	4
	Attendance and term time holidays 
Term-time holidays present a significant challenge to pupil progress, particularly those eligible for pupil premium funding. Missing even a few days of school can disrupt learning continuity, impact social relationships, and increase gaps in knowledge and skills. 
Our school is committed to working with families to highlight the importance of regular attendance, provide support for maintaining engagement, and address underlying reasons for term-time holidays, ensuring every child has the opportunity to thrive.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved
	Intended outcome
	Success criteria

	Progress in Reading
Measured by teacher administered standardised assessments -NFER
	Pupils in receipt of pupil premium carefully supported to achieve higher standards across all key stages. 

	Progress in phonics 
Measured by Phonics screening- on-going teacher assessment  
	All pupils in receipt of pupil premium should achieve or exceed 32 in the phonics check (unless specific SEND need identified)

	Progress in Writing
Measured by teacher moderated assessments
	Achieve or exceed national expectation in KS1 and KS2 Writing 

	Progress in Mathematics
Measured by NFER assessments
	Achieve or exceed national expectation in KS1 and KS2 Writing

	Greater Depth 
Measured by close tracking of progress across all year groups- pupil progress, year group tracking document
	By targeting specific support to ensure we maximise pupil premium children’s potential – higher percentage achieve higher standards 

	Reception Specific outcome 
	100 % to achieve GLD

	Remove barriers to attendance for pupil premium children 
	Pupil premium attendance is the same or better than national average attendance figures




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching 
Budgeted cost: £2191
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	INSET training provided regarding teaching of English- whole school impact and approach 

£1015
	EEF evidence : High quality teaching improves pupil outcomes, and effective professional development offers a crucial tool to develop teaching quality and enhance children’s outcomes in the classroom. Mechanisms are the core building blocks of professional development:
A. Build knowledge — Managing cognitive load — Revisiting prior learning 
C. Develop teaching techniques — Instruction — Social support — Modelling — Monitoring and feedback — Rehearsal 
D. Embed practice — Providing prompts and cues — Prompting action planning — Encouraging monitoring — Prompting context specific repetition
	1 ,2

	Maths lead to deliver workshops to parents 
£439  - 3 afternoons 



	EEF evidence (+ 5 )
Mastery learning approaches have consistently positive impact, but effects are higher for primary school pupils and in mathematics

EEF evidence (+6)
Feedback- There are positive impacts from a wide range of feedback approaches – including when feedback is delivered by technology or peers. Impacts are highest when feedback is delivered by teachers. It is particularly important to provide feedback when work is correct, rather than just using it to identify errors

EEF research- (+4) Parental engagement refers to teachers and schools involving parents in supporting their children’s academic learning. It includes:
· approaches and programmes which aim to develop parental skills such as literacy or IT skills;
· general approaches which encourage parents to support their children with, for example reading or homework;
· the involvement of parents in their children’s learning activities; and
· more intensive programmes for families in crisis.
	3

	Parent workshops x 6
Supply cost to cover staff
£737 
	EEF research- (+4) Parental engagement refers to teachers and schools involving parents in supporting their children’s academic learning. It includes:
· approaches and programmes which aim to develop parental skills such as literacy or IT skills;
· general approaches which encourage parents to support their children with, for example reading or homework;
· the involvement of parents in their children’s learning activities; and
more intensive programmes for families in crisis.
	3



Targeted academic support 
Budgeted cost:   £55, 804.50
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Booster TA – Year 6 class five mornings 

£10 958 




	EEF(+3)  
As the size of a class or teaching group gets smaller it is suggested that the range of approaches a teacher can employ and the amount of attention each student will receive will increase, improving outcomes for pupils. 
DFE Research report- findings from England show that in smaller classes, individual pupils are the focus of a teacher’s attention for more time; there is more active interaction between pupils and teachers; and more pupil engagement. Focus on Year 6 due to the high number of pupil premium children in this cohort. 
	1,2

	Additional LSA -interventions


£4847
	EEF (+4) Research which focuses on teaching assistants who provide one to one or small group targeted interventions shows a stronger positive benefit of between four and six additional months on average. Often interventions are based on a clearly specified approach. There is also evidence that working with teaching assistants can lead to improvements in pupils’ attitudes, and also to positive effects in terms of teacher morale, workload and reduced stress.

	1,2,



	Booster/Homework Catch Up Club 1 hour per week – 1 Teacher 

£1924
	EEF (+4)
Pupils from disadvantaged backgrounds are less likely to have a quiet working space, are less likely to have access to a device suitable for learning or a stable internet connection and may receive less parental support to complete homework and develop effective learning habits.  Homework clubs can overcome these barriers by offering pupils the resources and support needed to undertake homework or revision. 
	1,2,3

	Pupil Premium Marking Conference/ 1-1 interviews/
observation and write up of cases studies once every term (6 days supply) and time to evaluate impact 
£1063
	EEF (+ 6) Impacts are highest when feedback is delivered by teachers. It is particularly important to provide feedback when work is correct, rather than just using it to identify errors. Many studies of feedback also include other practices. For example, mastery learning approaches combine feedback with additional support for pupils that are falling behind, while approaches like formative assessment also include work to understand specific gaps in learning that need to be addressed and how the teacher wants the pupil to progress.
Effects are high across all the curriculum (slightly higher effects in Science and Maths)
	1,2,

	Purchase of Indirect Dyslexia Learning Software plus staff training for English and Maths  £700

For use within school and at home. 
	EEF Technology has the potential to increase the quality and quantity of practice that pupils undertake, both inside and outside of the classroom Technology can be engaging and motivating for pupils
Technology has the potential to improve assessment and feedback, which are crucial elements of effective teaching.
Technology can be used to provide feedback directly to pupils via programmes or interventions. 
	1,2,3



	Resources for home learning – Purple Mash Subscriptions, Times Table Rock Stars    £2662
	EEF (+6)
Homework typically involving digital technology has greater impact. 
	1, 2, 3

	Welfare staff to give reading support- 30 mins daily 

£6049
	(EEF + 6) There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills, which may affect their school experience and learning later in their school lives. 
Oral language interventions can be used to provide additional support to pupils who are behind their peers in oral language development, the targeted use of approaches may support some disadvantaged pupils to catch up with peers, particularly when this is provided one-to-one.
	1,2

	Targeted Teaching
 Assistant interventions
 
1 hour per day  




12925
	EEF ( +4) Research which focuses on teaching assistants who provide one to one or small group targeted interventions shows a stronger positive benefit of between four and six additional months on average. Often interventions are based on a clearly specified approach which teaching assistants have been trained to deliver…example in our school would be IDL, Roar
There is also evidence that working with teaching assistants can lead to improvements in pupils’ attitudes, and also to positive effects in terms of teacher morale, workload and reduced stress.  
	1, 2

	ELS phonics
£136.50
	EEF + 5   important component in the development of early reading skills- particularly for children from disadvantaged backgrounds 
	1,2

	Additional TA 

£6462 
	EEF ( +4) Research which focuses on teaching assistants who provide one to one or small group targeted interventions shows a stronger positive benefit of between four and six additional months on average. Often interventions are based on a clearly specified approach which teaching assistants have been trained to deliver…example in our school would be IDL, Roar
There is also evidence that working with teaching assistants can lead to improvements in pupils’ attitudes, and also to positive effects in terms of teacher morale, workload and reduced stress.  
	1,2

	[bookmark: _GoBack]Additional TA 
£8078 

	EEF ( +4) Research which focuses on teaching assistants who provide one to one or small group targeted interventions shows a stronger positive benefit of between four and six additional months on average. Often interventions are based on a clearly specified approach which teaching assistants have been trained to deliver…example in our school would be IDL, Roar
There is also evidence that working with teaching assistants can lead to improvements in pupils’ attitudes, and also to positive effects in terms of teacher morale, workload and reduced stress.  
	1,2



Wider strategies   
Budgeted cost: £29,766.20 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Insight – targeted intervention  - tracking
£820
	EEF- An effective pupil premium strategy requires goal setting, underpinned by short, medium and long term outcomes needed to reach those goals. The ongoing rigorous evaluation of pupils’ attainment, barriers to learning and needs is essential.
	1,2

	Financial Support of School Trips  £1663
Extended after school provision
	EEF 
Outdoor Learning might provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access. Through participation in these challenging physical and emotional activities, outdoor adventure learning interventions can support pupils to develop non-cognitive skills such as resilience, self-confidence and motivation. 
	1,2,3

	Counselling  Brighter Horizons  

£3510
	EEF + 4) SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.
	2,3,4

	Attendance Review/Progress and attainment Meetings
Half termly review 3 hrs (SLT time)
1 x hour home visits or correspondence 


Attendance Admin support 2 hrs/week 

£2013
	DFE Guidance Aug 2020
Central to raising standards in education and ensuring all pupils can fulfil their potential is an assumption so widely understood that it is insufficiently stated – pupils need to attend school regularly to benefit from their education. Missing out on lessons leaves children vulnerable to falling behind. Children with poor attendance tend to achieve less in both primary and secondary school.
EEF- shows a gradual decrease in KS2 achievement as overall absence rates increase. Specifically, pupils with the lowest five per cent of overall absence rates are 1.4 times more likely to achieve level 4 or above in reading and maths tests and 3.3 times more likely to achieve level 5 or above in reading and maths tests than pupils with the highest five per cent of overall absence rates
	3,4

	Attendance   
(SLT)
£3244  2 days per term 
	DFE Guidance Aug 2020
Central to raising standards in education and ensuring all pupils can fulfil their potential is an assumption so widely understood that it is insufficiently stated – pupils need to attend school regularly to benefit from their education. Missing out on lessons leaves children vulnerable to falling behind. Children with poor attendance tend to achieve less in both primary and secondary school.
EEF- shows a gradual decrease in KS2 achievement as overall absence rates increase. Specifically, pupils with the lowest five per cent of overall absence rates are 1.4 times more likely to achieve level 4 or above in reading and maths tests and 3.3 times more likely to achieve level 5 or above in reading and maths tests than pupils with the highest five per cent of overall absence rates
	3,4

	DHT time to deliver Social and Emotional Interventions, roar training and mindfulness, plus additional programmes as directed by wider professionals for individual children. (Inclusive of CLAC)
SENDCO time to prepare for and deliver training. 
DH half a day per half term- cross over SEND/ PP 
£2380
	(EEF +4)
Alongside academic outcomes, SEL interventions have an identifiable and valuable impact on attitudes to learning and social relationships in school. Improvements in attainment appear more likely when SEL approaches are embedded into routine educational practices and supported by professional development and training for staff. In addition, the implementation of the programme and the degree to which teachers are committed to the approach appear to be important.
	1,2,4

	DHT time to prepare PEPS and Pupil premium data
£1975 


	(EEF +4)
Alongside academic outcomes, SEL interventions have an identifiable and valuable impact on attitudes to learning and social relationships in school. Improvements in attainment appear more likely when SEL approaches are embedded into routine educational practices and supported by professional development and training for staff. In addition, the implementation of the programme and the degree to which teachers are committed to the approach appear to be important.
	1,2,

	Renewal of Heart math (£300)
	(EEF + 4) SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.
	1,2,4

	Renewal of B squared assessment on line system £175
	EEF- An effective pupil premium strategy requires goal setting, underpinned by short, medium and long term outcomes needed to reach those goals. The ongoing rigorous evaluation of pupils’ attainment, barriers to learning and needs is essential.
	1,2,3

	Purchase of Cool Milk for infants 
£400
	National institute for health- In particular, milk is widely considered as a beneficial product for growing children because it is a complete source of energy and is the richest and the most inexpensive source of high nutritional quality protein, calcium, phosphorus, and vitamin A [2,3].2 Oct 2021
	3

	Uniform   £100 
	EEF ……can be successfully incorporated into a broader school improvement proves which include the development of a school ethos and the improvement of behaviour and discipline 
Pupils from lower socioeconomic households are less likely to be able to afford the cost of school uniforms. Schools intending to change their school uniform policy should therefore consider what provision can be made to cover the costs of uniform changes for disadvantaged pupils.are 
	 3

	Deaf hands
£300 
	
	1,2

	Sensory circuit 

15 mins daily 
£808 
	By engaging in a sensory circuit, children are able to engage their senses and develop skills in a structured and supportive environment. This can help improve their attention spans, coordination, and overall ability to participate in daily activities. It provides a variety of activity ideas that cater to different sensory preferences and promotes sensory integration through consistent pressure and sensory input.
In summary, a sensory circuit is a series of physical activities aimed at providing sensory input and regulating a child's level of alertness. Its structured approach and incorporation of various sensory experiences help promote sensory integration, supporting children in their development and participation in daily activities. https://www.structural-learning.com/post/sensory-circuits

	1,2,4,

	CPOMS 
£720
	EEF + 4 The average impact of behaviour interventions is four additional months’ progress over the course of a year. Evidence suggests that, on average, behaviour interventions can produce moderate improvements in academic performance along with a decrease in problematic behaviours. 
 EEF +4 Parental engagement has a positive impact on progress. It is crucial to consider how to engage with all parents to avoid widening attainment gaps.
	1,2,3,4

	Good to be green resources
% of full cost 
£247 
	EEF- Aspiration interventions without an academic component are unlikely to narrow the disadvantaged attainment gap. Teacher expectations play a role in shaping pupil outcomes and teachers should aim to communicate a belief in the academic potential of all pupils.
	4

	Children’s university costs
£1150
	EEF- Aspiration interventions without an academic component are unlikely to narrow the disadvantaged attainment gap. Teacher expectations play a role in shaping pupil outcomes and teachers should aim to communicate a belief in the academic potential of all pupils.
	4

	Breakfast club 3 spaces per day
£2280 
	
	2,3,4

	Pupil leadership badges
% full cost
£120
	EEF- Aspiration interventions without an academic component are unlikely to narrow the disadvantaged attainment gap. Teacher expectations play a role in shaping pupil outcomes and teachers should aim to communicate a belief in the academic potential of all pupils.
	2,4

	No outsiders- training and resources 
£546.42
	EEF + 4 The average impact of successful SEL interventions is an additional four months’ progress over the course of a year. 
	1,2,3,4

	Admin support  PP time 
£278
	EEF- An effective pupil premium strategy requires goal setting, underpinned by short, medium and long term outcomes needed to reach those goals. The ongoing rigorous evaluation of pupils’ attainment, barriers to learning and needs is essential.
	1,2,

	HT PP review time
£166
	EEF- An effective pupil premium strategy requires goal setting, underpinned by short, medium and long term outcomes needed to reach those goals. The ongoing rigorous evaluation of pupils’ attainment, barriers to learning and needs is essential.
	1,2,

	SLT PP review time
£122
	EEF- An effective pupil premium strategy requires goal setting, underpinned by short, medium and long term outcomes needed to reach those goals. The ongoing rigorous evaluation of pupils’ attainment, barriers to learning and needs is essential.
	1,2

	SEND and PP analysis
£499
	EEF- An effective pupil premium strategy requires goal setting, underpinned by short, medium and long term outcomes needed to reach those goals. The ongoing rigorous evaluation of pupils’ attainment, barriers to learning and needs is essential.
	1,2

	Pastoral support DHT
2 hours per week
£4760 
	EEF +4 Parental engagement has a positive impact on progress. It is crucial to consider how to engage with all parents to avoid widening attainment gaps. 
	1,2,3,4

	Behaviour support and interventions- 3 days per year 
£1190
	+ 4 Behaviour interventions have an impact through increasing the time that pupils have for learning. In most schools a combination of universal and targeted approached will be most appropriate. 

	2,3,4,



Part B: Review of outcomes in the previous academic year  
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year. 
	Approach Approach
	Impact 

	Funding for additional Teacher for Year 6 1.5 days

	See data Year 6-. 
Reading, writing and maths- 71 % ( National 61 %) 
Higher standard- 14 % (National 8%) 
Reading- 82 % 
Maths- 86 %
Writing- 82 % 
PP cohort (6 children)- Reading    50 % GDS   17 %
Writing- 50 %  EXS  GDS   17 %
Maths- 33 %  EXS   GDS 33% 
PP all three- 50 %   EXS   17 % GDS 

	Booster/Homework/Catch Up Club 1 hour per week – 2 Teachers Up
 
	Weekly- focus on PP, SEND, EAL children- invites also sent out to those we felt needed extra support. Group across the year included 12 PP/ SEND/ EAL children.
Impact: Focussed teacher support enabled these children to revise learning from class.  Allowed access to computers and internet 


	Financial Support of School Trips
Extended after school provision

	Yr 6 children benefitted from residential to the Anderton centre in June. Financial support was taken up by PP children. Impact: children were able to go on all trips should they wish to. 

	Pupil Premium Marking Conference/ 1-1 interviews/observation and write up of cases studies once every half term (6 days supply) and time to evaluate impact – PP case studies

	PP case studies were remodelled and completed by teachers- targets and feedback were tighter, more relevant and linked to the Pupil Premium strategy. 
Impact: information shared between teaching teams, close identification of interventions, useful for transition between year groups in July and transition for high school. 


	Counselling  Brighter Horizons
	This proved invaluable in developing resilience and giving children an opportunity to share any worries. Impact: Year 6 cohort coped well with SATS week. Transitions to high school were smooth.

	Attendance Review/Progress and attainment Meetings
Half termly review 3 hrs (SE time) Attendance Admin support 2 hrs/week (JH time)
	Attendance percentage
	Pupil Premium
	95.3%

	Not Pupil Premium
	97.2%

	National
	95.4%

	Local Authority
	95.2%

	
	15-18 days missed  
	19+ days missed

	Pupil Premium
	0
	1

	Not Pupil Premium
	0
	0


Absences
· 3.4% overall absence
· 3.1% authorised
· 0.3% unauthorised
· 0 pupils unauthorised absent for 10+ days
Absence Patterns
· 7 pupils have been absent before or after a school holiday
· 9 pupils have recently worsened from previous good attendance
· 9 pupils have recently improved from previous poor attendance
School Attendance has been a top priority this year and has formed a significant part of safeguarding work. First response systems remain in place 
Impact of spending: Additional attendance returns to both the DFE and to Sefton completed. We have monitored the attendance of anyone with a Social Worker or any family with a vulnerability more closely than ever before. We signed up to the DFE direct attendance reporting trial part way through the year.
We have continued to track and monitor any child whose attendance is below 95%. Tracking information was analysed termly by the head teacher and school secretary. Immediate issues were addressed by the Head Teacher either by phone call or informal chat. We continued to work with wider services to support all of our families and ensure that they get the help that they require..
Persistent absence this year has been carefully tracked with additional time allocated to staff to support attendance. The head teacher has held more attendance meetings with families this year to try to ensure attendance reaches pre-pandemic levels

	Mastery approach for KS2 Maths and English – Year 6.  Additional Y6 teacher release time.  (UPS 3)
	See above for Year 6 data- 
Impact: additional teacher meant smaller teaching groups which led to good attainment by PP group




	Purchase of Indirect Dyslexia Learning Software plus staff training for English and Maths
	PP data Yr 6  for maths and English – see above . 

	Resources for home learning – Purple Mash Subscriptions, Times Table Rock Stars   
	Proved invaluable for homework and daily with Yr 4 for times tables practice. 
Impact : Useful to engage children in learning – active and enjoyable. Multiplication check scores

100 % PP children achieved 25 marks 



	DHT time to deliver Social and Emotional Interventions, roar training and mindfulness, plus additional programmes as directed by wider professionals for individual children. (Inclusive of CLAC)
SENDCO time to prepare for and deliver training. 
AK half a day per week

	Training delivered- continued into 2024-25 in order to fully embed. 

EMHP practitioner now in place- weekly rota (following referral process). 

All staff now up-skilled 

	TA time for focused, targeted interventions. 4 hours per week per class including additional support for EAL and Early language
	Progress closely monitored in termly pupil progress meetings with SLT- targeted interventions planned following this. 


	Safeguarding reporting system purchase
	CPOMs- training rolled out to existing staff and in use. Training extended to office. 
Impact: close monitoring of incidents – ability to share more readily with other staff and high schools as part of transition. 


	10 additional laptops to enable further delivery of on- line interventions in class. 
	Enabled children to complete homework at home- go on line to access Times Table Rockstar and Purple Mash. 
 


	Disadvantaged pupil performance overview for last academic year- based on Teacher assessment 
[image: ]



Externally provided programmes
	Programme


	Purple Mash
Times Table Rockstar
IDL
Heart math
ROAR
Getset4PE
One decision
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