
© School Improvement Liverpool 2021

Monitoring and Standardisation

Melanie Pitt



Aims

• How to monitor your subject

• Explore accurate judgements 

• Identify gaps



Monitoring

• Is planning being followed?

• How do you know?

• What will you do next?
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What do you 
need to look for 

on a learning 
walk?

• Whole School environment for subject

• Classroom environments-evidence of working walls, key 
resources for subject, prompts

• Have your LTP, MTP and progression documents handy.

• Can you see what you are expecting to see?

• Talk to the children- what are they learning? How do they 
know if they’re being successful in the subject?

• Ask the children to talk you through their last few pieces of 
work/lessons for the subject- use their books as a stimulus.



Curriculum 
domain 

Behaviour  
domain 

Teaching 
domain 

Lesson observations 

Use their subject expertise 
to provide effective learning 

opportunities 

Lesson content is 
appropriate to the age group 

and does not lower 
expectations 

Logical sequence to the 
lesson

Demonstrate good 
communication skills

Possess good questioning 
skills

Give explicit, detailed and 
constructive feedback

Create supportive classrooms 
focused  on learning 

Pupil’s behaviour contributes 
to the focus on learning 
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Book Scrutiny

Building on previous learning

Pupils’ knowledge is consistently, coherently and logically sequence so that they 
develop incrementally over time. There is progression from the simpler and/or 
more concrete concepts to the more complex and/or abstract ones. Pupils’ work 
shows that they have developed their knowledge and skills over time 

Depth and breadth of coverage

The content of the tasks and pupils work show that pupils learn a suitability 
broad range of topics within a subject. Tasks also allow pupils to deepen their 
knowledge of the subject by requiring thought on their part, understanding of 
subject-specific concepts and making connections prior to knowledge

Pupils progress

Pupils make strong progress from their starting points. They acquire knowledge 
and understanding appropriate to their starting points. 

Practice   

Pupils are regularly given opportunities to revisit and practice what they know to 
deepen and solidify their understanding in a discipline. They can recall 
information effectively, which shows that learning is durable. Any misconceptions 
are addressed and there is evidence to show that pupils have overcome these in 
future work. 



Book 
Scrutiny 
things to 

think about?

(Have your LTP, MTP, progression document and vocabulary 
with you.)

• What are you expecting to see?

• Are they following the objectives, knowledge, skills and 
vocabulary planned?

• Is there a variety of types of work (dependent on subject)?

• Can you see a sequence of learning?

• Are they building on previous learning?

• Are they having an opportunity to practice what they have 
learned?

• Are they making progress?

“…progress is knowing more and remembering more…”

• Does the marking reflect the objective being taught?
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Date Initials of chd and Yr
group

What Notes
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Recent 
Ofsted 
pupil voice 
questions

What were you learning in today’s lesson?

How does this link to what you have done before?

What new things did you learn today?

Can you explain where you might have seen this topic 
elsewhere?

How do you use the examples/ models to help you with your 
learning?

How many of the starter questions did you complete?

Explain the process of the starters…



Class teachers

• Why are you teaching this lesson?
• What is the intended learning within it?
• Where did you get your objectives from?
• What was the key skill/ key knowledge?
• What vocabulary do you want them to be able to use after 

the lesson?
• What is this lesson for?
• Where does this lesson fit into the bigger picture? (prior 

knowledge, sequencing…)
• Why is it important for the children to know and master 

what is taught in the lesson?
• What difference would it make to learning if you didn’t do 

this lesson?
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Learning Environments

➢ How prominent is your subject around school?

➢ Are there any working walls to support teaching? 

➢ How could the environments be enhanced for your subject?

➢ Which elements are working well?

➢ Do the children use visual prompts to support independence?



Does the subject area have..?

• Long term plan mapped out against National Curriculum
• Medium Term plans (to show progression in Knowledge, 

Understanding and Skills and vocabulary)
• Planned enrichment opportunities across year groups

Intent

• Weekly plans- focused learning objectives
• Engaging lessons and resources

Implementation

• Focused assessment tasks- how do we get there?
• Key monitoring points throughout the year
• Review of subject (reporting to SLT and Governors)

Impact
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Feeding back 
to 

SLT/Governors
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Own 
school

Planned curriculum

Sequence of learning

Is it what you are expecting to see?

Recording learning

Progress

KNOWING MORE AND REMEMBERING MORE!
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Be a critical friend 
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Gallery



Where are you 
now?



• Non-statutory guidance for teachers and leaders in 
reception and key stages 1, 2 and 3 who are responsible 
for the curriculum and its teaching.

• Offers suggestions to help schools decide how to 
prioritise elements within their curriculum for education 
recovery.

• Based on the good practice evident in many schools, as 
exemplified in the case studies.

• To be reviewed before June 2022.

https://www.gov.uk/government/publications/teaching-a-broad-
and-balanced-curriculum-for-education-recovery

https://www.gov.uk/government/publications/teaching-a-broad-and-balanced-curriculum-for-education-recovery


History 
• In history, priority curriculum content should focus on the specific knowledge that will be critical for progression. Teachers 

may choose to return to previous or missed topics with a clear focus on the knowledge that is most important for future 
study. 

• At key stage 1: priority curriculum content should include a range of sufficiently detailed period specific knowledge 

• pupils should have the opportunity to situate this knowledge in relation to other significant historical events studied 

• teachers will also need to give pupils opportunities to learn about particular people and places through records and 
artefacts. 

• At key stage 2 and key stage 3: teachers should continue to select content that illustrates the prioritised knowledge. This 
will establish strong foundations for studying a wider range of periods, with greater complexity, in the future 

• teachers should regularly locate this knowledge in wider timelines so pupils gradually gain a sense of the chronological 
relationship between different historical events and periods 

• teachers will also need to develop pupils’ knowledge of how historians study the past and construct historical arguments 
(for example, considering what makes claims valid or invalid).



Geography

• In all key stages, to make sure pupils have gained adequate knowledge of different places, teaching can explore a few well-
chosen locations in some depth. Prioritising the regular use of atlases and maps can reinforce pupils’ locational knowledge 
and their sense of place. 

• Geographical fieldwork remains important throughout key stages 1 to 3. 

• At key stage 1: key knowledge and skills, including basic locational knowledge such as the names and locations of the 
world’s continents and oceans, should be the focus to address missed education and provide the basis for knowledge that 
will be needed later. 

• At key stage 2: curriculum adjustments should prioritise critical underpinning knowledge, such as weather and climate, 
geology, topography, trade links, and natural resources and their distribution. 

• At key stage 3: the curriculum should stress the importance of the interconnection between human and/or physical 
processes, the location(s) studied and the effects on people and the environment. In doing so, pupils will gain a depth of 
knowledge and build a stronger sense of place. 
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Thank you

Melanie Pitt

Melanie.pitt@si.liverpool.gov.uk

@MelaniePittpitt

mailto:Melanie.pitt@si.liverpool.gov.uk
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Join the conversation…

0151 233 3901 
sil@si.liverpool.gov.uk 

www.schoolimprovementliverpool.co.uk
Toxteth Annexe, Aigburth Road, Liverpool, L17 7BN

Contact us

Did you know that we offer training and consultancy
services across all phases and a wide range of subjects?

We are also able to offer bespoke school sessions or 
one-to-one support via our digital platforms.

Visit www.schoolimprovementliverpool.co.uk/Training
to view our full training offer or email 
marketing@si.Liverpool.gov.uk.

http://www.schoolimprovementliverpool.co.uk/Training
mailto:marketing@si.Liverpool.gov.uk

