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St Philip’s Primary School Action Plan 2025 - 26
Subject Area: PSCHE                         Leader: Emma Cooper


	Consider when writing your plan…
· Quality of Provision
· Curriculum design, coverage, appropriateness
· Curriculum delivery, teaching and assessment,
· Parental engagement
· Attainment, Progress, Basic skills
· Personal Development
· Leadership and Management
· Key stage markers and end points
· Intervention and provision for lowest 20%
	Priority Targets from the School Development Plan:
· Design learning tasks with precision and clarity to enable the systematic delivery of sequenced knowledge, promoting both recall and independent learning, while allowing for timely correction and intervention.  Enable thoughtful opportunities for the recording and retrieval of knowledge.
· Begin to work towards increasing levels of oracy as a cross-curricular thread, ensuring purposeful opportunities for spoken language development across all subjects to enhance communication skills and pupil confidence.
· Embed adaptive teaching strategies, both during planning and at the point of delivery, to meet the diverse needs of all learners.
· Strengthen the accuracy and consistency of teacher assessment across all subjects by refining and standardising assessment criteria to ensure accuracy, consistency, and inform effective teaching
· Review and update subject-specific curriculum documentation, ensuring clarity of intent, implementation, and impact for each subject area.

	Priority coordinator




	Objectives
	Actions 
(Processes)
	Success criteria 
(Outcomes)
	Monitoring arrangements
(Outputs)
	Evaluation process and time line
	£

	Priority Target 1
· Design learning tasks with precision and clarity to enable the systematic delivery of sequenced knowledge, promoting both recall and independent learning, while allowing for timely correction and intervention.  Enable thoughtful opportunities for the recording and retrieval of knowledge.

	Plan learning sequences using curriculum maps to ensure a clear progression of knowledge across lessons and units.

















Design tasks that are explicitly matched to specific learning outcomes to maintain focus and clarity in teaching.

Embed regular retrieval activities, such as quizzes and flashbacks, to strengthen long-term memory and support recall.














Incorporate scaffolds such as sentence stems, checklists, and success criteria to support learners in accessing and completing tasks.






















Build in regular opportunities for reflection time to address misconceptions and improve learning.










Create structured and purposeful opportunities for recording knowledge using methods such as concept maps and guided note-taking.
	Review existing long- and medium-term plans for knowledge gaps or repetition- embed and integrate No outsiders, Arial Trust, One decision and Seal resources  

Update subject-specific progression map outlining key knowledge and skills by year group.

Monitor planning termly to ensure learning sequences follow the agreed progression.

Staff to write and refer to clear learning objectives and success criteria.

Support year groups to plan tasks that directly build in the intended knowledge/skills.

During planning scrutiny, check that tasks are purposeful, not just engaging (Task design)

Give feedback and suggest refinements where learning objectives and tasks are misaligned.

Introduce staff to retrieval practice strategies and their purpose.

Provide templates for quick quizzes, flashback slides, or exit tickets.

Encourage staff to include retrieval at the start or end of lessons.

Model the use of retrieval practice in staff meetings or CPD.

Monitor planning and lesson delivery for evidence of consistent use.

Gather pupil voice to evaluate effectiveness and confidence in recalling knowledge.

Share the gradual release of responsibility model in CPD or staff briefing. 

Observe lessons to identify where support could be more effectively scaffolded or released.

Offer coaching or peer support to staff who need help balancing support and independence.

Audit current use of scaffolds across classrooms.

Create a subject-specific bank of scaffolds (e.g., sentence starters for talking and giving opinions).

Share examples of effective scaffolding that promotes independence.

Support staff to plan adapted scaffolds for varied needs.

Monitor classroom displays and Reflection books for use of scaffolds.

Encourage gradual fading of scaffolds as pupils become more confident.

Promote the use of whole-class feedback and quick verbal interventions.

Encourage staff to include reflection time in weekly planning.

Observe lessons and look for time given to reflect

Audit how pupils currently record knowledge in Reflection books

Share alternatives to standard worksheets (e.g., concept maps).

Offer examples of high-quality recorded work and discuss what made them effective.

Encourage the use of dual coding, visuals, and graphic organisers.

Monitor Reflection books for clarity, organisation, and knowledge retention.

Gather pupil feedback on how recording helps them remember and understand learning.
	Tasks clearly align with intended outcomes.
Pupils can recall key knowledge from prior lessons.
Pupils demonstrate growing independence.
Misconceptions are identified and corrected during lessons.
Pupil work shows clear progression and purposeful recording.
Pupils refer back to previous learning to support understanding.
Teachers adapt instruction based on pupil responses.
	Lesson observations / drop-ins (half-termly) – SLT / Subject leaders
Planning scrutiny (half-termly) – SLT / Phase leaders
Reflection book looks (termly) – Subject leaders / SLT Pupil voice (termly) – Class teachers / SLT
Assessment data reviews (termly) – Teachers / Assessment Lead
CPD follow-up reflections – SLT / Subject leaders
	By end Autumn 1



By end Autumn 1 


Continuous




Continuous


Continuous- ensure is evidenced across terms.
 



Continuous- ensure is evidenced across terms










Continuous- ensure is evidenced across terms
	

	Priority Target 2
Embed oracy as a cross-curricular thread, ensuring purposeful opportunities for spoken language development across all subjects to enhance communication skills and pupil confidence.


	Oracy Staff Training
 Audit current curriculum planning to identify where oracy opportunities already exist and where they can be added.


Introduce oracy frameworks and strategies 
Embed structured talk activities (e.g. talk partners, debates, presentations, role play, hot seating) across PSCHE

Model high-quality spoken language and use of subject-specific vocabulary.



Plan explicit vocabulary instruction and link it to speaking tasks.

 



Scaffold speaking opportunities with visual prompts, planning frames, and rehearsal time.

 



Provide feedback on spoken language just as you would for written outcomes.





Celebrate oracy (e.g. assemblies, performances, pupil voice opportunities).
	Review current long- and medium-term plans.
- Highlight where oracy already exists.
- Identify missed oracy opportunities in each subject.
- Annotate plans with potential speaking tasks.

Share a simple oracy framework 
- Explain key strands (Physical, Linguistic, Cognitive, Social/Emotional).
- Provide examples of sentence stems and discussion rules.
- Choose one oracy tool to trial in lessons.



Demonstrate use of clear, precise vocabulary in teacher talk.
- Show how to rephrase and recast pupil responses.
- Encourage speaking in full sentences.
- Highlight and praise effective pupil talk.

Pre-teach key vocabulary using visuals and context
- Link new words to speaking tasks (e.g. explain using vocabulary).
- Display or collect subject- specific vocabulary (e.g. word walls, glossaries)- 


Provide speaking frames, visual prompts, and sentence starters.
- Allow rehearsal time before speaking.
- Adapt support for EAL/SEND or shy pupils.
- Encourage group roles (e.g. summariser, questioner) to guide discussion.

Use live feedback during speaking tasks.
- Share simple oracy feedback prompts (e.g. "You spoke clearly, next time...").
- Use peer and self-assessment strategies.
- Include oracy in learning reviews and reflections.

Class worship and whole-school speaking events (e.g. assemblies and special events- Christmas, Harvest) 
- Use pupil voice as a speaking opportunity.
- Display speech scripts, quotes, or photos of pupils speaking.
- Praise confident or improved speakers publicly.
	Pupils confidently speak in full sentences using subject-specific vocabulary.
- All subjects include planned oracy activities linked to learning objectives.
- Pupils participate actively in structured discussions.
- Increased pupil confidence and fluency when speaking.
- Improvement in listening and turn-taking behaviours.
- Evidence of oracy development in classroom displays, books, or recordings.
- Teachers assess oracy development informally and use it to support next steps.
	Lesson observations / learning walks with oracy focus (termly) – SLT / Subject leaders
Planning scrutiny to check inclusion of oracy opportunities (half-termly) – SLT
 Pupil voice interviews / focus groups (termly) – Oracy / Literacy leads
Teacher self-assessment and peer observation on oracy strategies – Termly
Showcase events or recorded pupil presentations Class teachers
CPD sessions and follow-ups – SLT / Oracy Lead
	Continuous
	

	Priority Target 3
Embed adaptive teaching strategies, both during planning and at the point of delivery, to meet the diverse needs of all learners.


	Use assessment information (including prior attainment, SEND profiles, and pupil voice) to inform lesson planning.






Plan lessons with a range of entry points, scaffolds, and challenge tasks to cater for different needs.




Include adaptive elements such as visual aids, sentence starters or chunked instructions.




Develop flexible groupings that allow for peer support and targeted adult intervention.

Respond in real-time during lessons by adjusting explanations, questioning, and tasks based on pupil responses.




Regularly review and adapt resources and strategies to suit evolving learner needs.



Engage in CPD and collaborative planning to share effective adaptive teaching practices.




Promote high expectations for all, with scaffolding that supports independence, not limits it.
	Ensure teachers have access to up-to-date pupil data, including SEND and EAL profiles.
- Support staff in identifying pupils needing adaptation.
- Include space in planning formats for noting individual needs.
- Lead pupil voice discussions around subject engagement and support.

Share examples of adapted task design in your subject.
- Provide a planning checklist to include support and stretch.
- Encourage use of “must/should/could” or tiered task structures.
- Monitor plans and lesson delivery for clear adaptations.

Create a subject-specific bank of scaffolds (e.g. word mats, sentence stems, visual prompts).
- Model how to use these supports in lessons.
- Promote multimodal learning (visual, verbal, kinesthetic) in your subject area.

Discuss with staff how to best use TAs for targeted support.
Share grouping strategies (e.g. mixed ability, peer tutoring, guided groups).

Promote use of live assessment techniques (e.g. mini-whiteboards, exit tickets).
- Support teachers in developing responsive questioning strategies.
- Encourage flexibility in pacing and task adjustment during lessons.

Conduct a termly review of teaching resources to ensure they are inclusive.
- Collect feedback from staff and pupils on what supports or hinders access.
- Update or replace resources that no longer meet the needs of learners.

Facilitate CPD focused on inclusive/adaptive teaching in your subject.
- Create opportunities for team planning or paired observations.
- Share best practices through staff meetings or subject newsletters.

Emphasise that scaffolds should enable, not reduce, challenge.
- Share examples of pupils achieving high standards with the right support.
- Monitor for over-scaffolding or limiting tasks.
- Encourage gradual removal of scaffolds as confidence grows.
	Lessons show evidence of planned adaptations.
- Pupils access learning successfully at their level and make good progress.
- Teachers can explain how they’ve adapted tasks or delivery to meet needs.
- Pupil’s report feeling supported and challenged in learning.
- SEND and disadvantaged pupils make measurable progress.
- Classroom displays and workbooks reflect inclusive approaches.
- Teachers use formative assessment to guide in-the-moment decisions.
	Lesson observations / drop-ins with focus on adaptation (termly) – SLT / Inclusion Lead
Planning scrutiny (half-termly)  Phase Leaders / SENDCo
Pupil voice surveys (termly) – Inclusion Lead / Class teachers
Work scrutiny with focus on scaffolds and outcomes (termly) – SLT / Subject Leads
 Assessment tracking for vulnerable groups (termly) – Assessment Lead / SENDCo
CPD evaluations and impact reviews – SLT
	Continuous
	

	Priority Target 4
Specific subject Development Areas


	Ensure all school policies, including RSE, safeguarding, and related PSCHE policies, reflect the latest government guidance.
	Audit existing policies against statutory guidance.

Update policies and circulate to staff and governors.

Parent meeting to explain changes in guidance and RSE work in Year 5 and 6
	All policies updated and approved by governors.

Evidence of compliance recorded in policy register
	Review of medium-term plans to ensure RSE content is embedded.

Reflection book scrutiny for evidence 

Pupil voice, staff voice, parent questionnaires to assess knowledge, understanding, and attitudes.
	By July 2026 
	

	Keeping Safe
All pupils from Year 1–6 will complete at least 3 lessons on online safety, with 90% able to identify at least 3 ways to stay safe online.


	Deliver age-appropriate online safety lessons- all internet safety units in computing and PSCHE to be delivered Autumn 1 (MTP updated Summer 2025 )

Hold assemblies highlighting personal safety and consent- Safer internet day. Liaise with computer lead.

Visitors- Cyber crime unit- Year 5 and 6
Bullybusters 

Update MTP to include Arial trust resources for Year 5 and 6- Send me a selfie

Teachers to include specific teaching on CEOP button on school website. 

Parental workshops- self online use 
	Lesson evaluations and post-lesson quizzes show 90% of pupils can identify key online safety measures

Reduction in reported online incidents or unsafe behaviours 

Children able to explain use of the CEOP button on school website


	
Reflection book look

Pupil voice, staff voice, parent questionnaires to assess knowledge, understanding, and attitudes.

	By end summer 2026
	

	Continue to foster and develop partnerships with families and the wider community.
	use of pupil leadership groups to develop impact of Social Signature project

Provide teacher training and resources for consistent delivery.

All pupils will participate in the Social Signature programme- link to worship values and ‘Impact’ worship each half term.

Decide on school method of recording this which will travel up with children through school

Parental workshops linked to PSCHE topics- RSE, online safety 

Curriculum newsletter shared with families
Partner with local organisations (e.g., NHS, police, charities) for enrichment.
	 Increased Family Engagement:
Attendance at school events (e.g., parent-teacher evenings, workshops, assemblies) Positive feedback from parents/carers via surveys or informal channels.
Parent involvement in enrichment activities- career choices in Year 6 etc… PSCHE newsletter to share learning 
Community Involvement in Learning:
Local organisations, businesses, or volunteers contribute to the curriculum (e.g., career days, reading support, enrichment clubs).
Students participate in community-based projects or events.
Cultural and Community Representation:
School events and curriculum reflect the diverse backgrounds of families and the wider community.
Community representatives (e.g. local leaders, faith groups) are involved in school life.
	Conduct pupil voice 
PSCHE lesson observations 
and Reflection books 

families and staff feedback 

	By July 2026
	

	Promote inclusive and respectful attitudes among pupils.

	Ensure wider curriculum reflects diverse families, cultures, identities, and experiences.
Address prejudice and discrimination through age-appropriate lesson in PSCHE, worship and across the curriculum
Celebrate key events (e.g. Anti-Bullying Week, Black History Month, Interfaith week etc....)
Further imbed use of ‘No outsiders’ resources – develop use of resources in whole school worship.

	Reduction in incidents of bullying, name-calling, or discriminatory behaviour (as recorded in behaviour logs).
Pupils show respectful interactions in classrooms, playgrounds, and group activities — evidenced by observations and staff feedback.
Pupils can talk about different cultures, identities, and beliefs with respect and understanding (evidenced through pupil voice, work samples, Reflection book)
PSHE lessons, assemblies, and storybooks reflect a wide range of identities and experiences (e.g. cultural, religious, gender, disability, neurodiversity).
Survey data or pupil voice shows that the majority of pupils feel respected, listened to, and safe to express themselves.
Increase in the number of pupils who report having trusted adults or peers to talk to.
Pupil groups (e.g. school council, peer mediators, playground buddies) actively promote inclusion and respect.
Evidence of pupil-led campaigns, assemblies, or displays that promote kindness and anti-bullying messages.
Staff consistently use inclusive language and address incidents of bias or disrespect effectively.
Regular reinforcement of expectations in lessons, Collective worship and across the school day.
Parents/carers receive communication or attend events that support inclusive values (e.g. anti-bullying week, diversity celebrations,  Interfaith week, Spirited Arts gallery)
Community visitors and partnerships reinforce themes of inclusion and respect.
Lesson observations show effective teaching of these values at all key stages.
	Conduct pupil voice 
Monitor for any groups of pupils (e.g., SEND, EAL) who may feel less included or heard.
Regular analysis of CPOMS records

PSCHE lesson observations 
and Reflection books 

families and staff feedback 

	Continuous- by end Summer 2026 
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